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What is NetNZ?

NetNZ is a community of over 40 
secondary  and area schools from 
the Otago, Canterbury  and 
Southland regions who work 
together to provide online learning 
opportunities for their students 
based on the New Zealand 
Curriculum. NetNZ’s mission 
recognises that, above all, it 
specialises in innovative education 
regardless of location: 
“to develop an environment for 
s u s t a i n e d i n n o v a t i o n a n d 
development of quality, online 
learning experiences, for anyone, 
anywhere across New Zealand and 
beyond.”

Background

Many members are small, rural 
schools who have a long-term 

commitment 
t o t h e 
provision 
of a broad 
curriculum 
f o r t h e i r 
s t u d e n t s . 
The origins of 
N e t N Z c a n b e 
traced back to Oxford Area School 
in 1994. Driven by  the need to 
innovate in order to maintain rolls, 
Canterbury area schools worked 
together to provide senior courses 
f o r a l l s c h o o l s w i l l i n g t o 
collaborate. Since that time, the 
provision of online learning across 
New Zealand, and in particular 
rural schools, has grown markedly 
and we are now also seeing a 
number of urban schools  taking 
advantage of the potential for 
collaboration, by joining NetNZ.

Purpose

NetNZ has been formed from 
the two original eLearning 
c l u s t e r s , C a n t a N e t a n d 

OtagoNet for the purpose of 
sustaining and growing a vision 

for online learning across New 
Z e a l a n d . S t r u c t u r a l l y, t h e 
organisation is made up of a 
charitable trust and a limited 
liability company. The charitable 
trust operates at the governance 
level, with the trustees elected 
from the schools and tasked with 
ensuring the educational purpose 
drives all operations, while the 
limited liability  company is where 
these operations take place. The
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NetNZ has 
grown out of 

preexisting eLearning 
clusters for the purpose of 
sustaining and growing a 

vision for online 
learning across NZ 

Neil Wilkinson, Principal, Amuri Area School
Neil provides an insight into the development of NetNZ a 
community  of over 40 secondary and area schools from 
the Otago, Canterbury and Southland. regions working 
together to provide online learning opportunities for their 
students. 
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From the Editors
The DEANZ magazine providing you 
with up-to-date news on all things 
related to open, flexible and distance 
education. 

DEANZ President Mark Nichols 
provides us with the latest  DEANZ 
President’s report looking at  research 
and the latest  coming from the US (p. 
5). Our cover story this issue explores 
NetNZ a community of schools linking 
up and providing opportunities and 
solutions for online learning in the 
South Island of New Zealand. Neil 
Wilkinson provides us with a short 
history of NetNZ and provides some 
p l e a s i n g t e s t i m o n i a l f o r i t s 
effectiveness. 

We have updates on a number of 
exciting events including a call for 
papers for the upcoming DEANZ 
conference (p.8) A list of interesting 
events all over the globe can be foudn 
on (p.14).

Derek Wenmoth, DEANZ Executive 
Member and avid blogger provides us 
with an interesting commentary on  the 
the recently released UNESCO report 
Rethinking Education promising to be 
a very interesting read indeed. Alison 
Fields discusses the newly designed 
editorial for the DEANZ journal - 
Journal of Open, Flexible and Distance 
Learning (p. 6) whilst Andrew Higgens 
long-term DEANZ Executive and 

prominent  member of the distance 
education space in New Zealand 
provides the first  installment  of a series 
of distance education history pieces set 
in a New Zealand context (p. 11). 

We have placed a call for papers for a 
number of journals and as always a 
comprehensive list  to upcoming events 
both virtual, local and abroad.

Like us on Facebook! https://
w w w . f a c e b o o k . c o m /
DEANZconnect. Tweet us on Twitter 
https://twitter.com/DEANZconnect 
Link us on LinkedIn http://
w w w. l i n k e d i n . c o m / g r o u p s /
D E A N Z - 5 0 7 0 4 7 7 ?
trk=myg_ugrp_ovr or review us @ 
DEANZ Digest
http://www.scoop.it/t/deanz-digest 

We would like to hear from you. If you 
know of something interest ing 
happening at your campus, articles of 
interest, items to include or what  you 
would like to see in the DEANZ 
magazine then let us know. 

Get in contact. Email:
nicholas.mcguigan@mq.edu.au or 
thomas.kern@thomaskern.net.     

Nick McGuigan and Thomas Kern 
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NetNZ
 continued from page 1... 

enrolment scheme, once loose and 
informal, is now firmly linked to 
an exchange model where each 
individual enrolment holds a 
monetary value. This now means 
a n y  i n d i v i d u a l , s c h o o l o r 
organisation can enrol in NetNZ 
courses at a cost per enrolment.  
Importantly, NetNZ while a 
Community of Schools, is also 
now a commercial operation with 
all that entails.

How does it work?

NetNZ courses are generally 
provided by  member schools 
themselves. Schools that choose to 
provide courses earn enrolment 
places based on the number of 
courses they put in the mix, while 
schools that choose to only receive 
courses pay for each enrolment on 
an individual basis. Each course is 
open to enrolments by other 
member schools, non member 
s c h o o l s , a n d i n d i v i d u a l s 
(homeschoolers and international 
students for example). Courses 
usually  consist  of 10-15 students 
from 5-10 different schools. Each 
school has an eDean who has the 
responsibility of providing on-site 
support for students and acts as a 
point of contact for the teacher. 
Each course uses an online hub or 
class space which acts as the focal 
point for learning and interaction. 
These class spaces are developed 
by the teacher using their tool of 
choice. Some courses are fully 
online, but the majority are a mix 
of paper and online learning. Each 
class meets once a week using 
video conference which acts as an 
important point of contact between 
teacher and students.

Why?

Technology and in particular the 
internet, is changing the way we 
live and work. It will undoubtedly 
change education. It is just a matter 
of communities and schools 
shaping this change themselves in 
a way that recognises a distinctly 
New Zealand context. Being able 
to offer a broad curriculum is 
clearly  important, but involvement 
in NetNZ reflects more than a ‘bolt 
on’ set of additional courses. It 
reflects an investment in the future 
of education. A future in which 
fully  online learning is merely an 
extension of an approach where 
learning is structured around the 
learner in a way that is flexible and 
gives them some autonomy. 
Students should be able to walk 
into the school and experience the 
full range of face to face, blended 
and fully online learning. Ubiquity 
is the key - everywhere learning, 
without the limitations of the four 
walls of the classroom.

The Future

The NetNZ model is designed to 
s c a l e , a n d m o v e b e y o n d 

geographic boundaries, including 
international boundaries. There is 
an exciting opportunity to develop 
a distinctly ‘brand New Zealand’ 
vision for online education that can 
cater to an overseas market. Not 
only could ex-pat  New Zealanders 
take NetNZ courses, but students 
in any country around the world.

While NetNZ offers a broad range 
of course options, most are senior 
academic and reflect  the need for 
small schools to access these sorts 
of courses. Over the coming years 
courses will be developed to meet 
a range of needs, including primary 
age students, senior vocational, 
adult learning (courses for adults in 
the local community), as well as 
integrated, project based courses 
like next year’s “Crafting HIstory” 
course, which uses Minecraft to 
e x a m i n e h i s t o r i c a l a n d 
geographical contexts.

The internet means that distance is 
no longer a factor in education and 
the opportunity is there for New 
Zealand schools to take control of 
the online space themselves, rather 
than rely  on external organisations 
to do it for them.

Source: http://netnz.org/ 

http://netnz.org
http://netnz.org
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Testimonials

“Waitaki Girls' High School 
have offered on-line learning to 
its students since 2006. Subjects 
taken up by their students have 
been wide and varied, and have 
been especially  useful for girls 
wishing to study  courses not 
offered as a classroom based 
subject  by the school - but 
holding a real interest  for them. 
Historically subjects like Art 
History, Media Studies and 
Maori have been proven popular 
and have been regularly taken up 
by Waitaki Girls' students. We 
find the range and variety  of on-
line subjects offered by NetNZ - 
and indeed from other clusters 
a r o u n d N e w Z e a l a n d 
enormously  beneficial at the 
beginning of each year when our 
senior students are looking to 
finalise their course choices. 
Some of our students have even 
gone onto University and have 
continued with the study of their 
Year 13 on-line subject.” Glenn 
Potter, Assistant Principal, 
Waitaki Girls’ High School

“We have been using online 
courses for some time now and 

with the technology that exists 
today, it’s becoming easier to 
deliver lessons and follow up 
support for students. While we 
try to provide face to face 
lessons at all times, sometimes it 
just isn’t possible. So NetNZ 
acts a broker and links us up 
with a teacher who delivers the 
subject. We provide support at 
school in the form of a teacher 
who has a role to assist students 
(called the e Dean) with any 
technical or pastoral support - 
this is a critical role as it pays to 
monitor progress regularly just 
as with a ‘normal’ class. Our 
students manage their learning 
in this way and with a variety of 
supports such as e mail and 
Moodle, perhaps it’s leading the 
way learning may  be delivered 
in the future? We also have a 
staff member who teaches in this 
w a y a n d h e e n j o y s t h e 
intenseness of delivering on line 
and the rich discussions that 
follow the weekly hook up.” 
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Mark Nichols is pleased to provide us with 
an update on DEANZ related research 
and the upcoming 2016 DEANZ 
Conference (see call for papers on p. 8). 

I'm often struck at how simple, common 
sense means can make a difference to student 
success in online and distance education courses. The 
work of Ormond Simpson will be familiar to many  of 
you; Ormond and his wife visited New Zealand some 
six or so years ago at the invitation of Open 
Polytechnic, and I had the privilege of hosting him in 
Auckland for a workshop hosted by Laidlaw College. 
Ormond has teamed up with Tom Inkelaar (University 
of London) to publish a study around the use of 
motivational emails in distance education courses. 

The article is now available in Open Learning: The 
Journal of Open, Distance and e-Learning from here: 
h t t p : / / w w w . t a n d f o n l i n e . c o m / d o i / a b s /
10.1080/02680513.2015.1055718.  
The article is the sort I'd like to see more of in our 
field. It's practical, evidence-based, and directly 
transferable. It's also a very useful benchmark, and 
very topical. Education Performance Indicators (EPIs) 
will be no stranger to anyone working the tertiary 
education sector! Any means of improving student 
success is of very real interest to us all. 

Again, it's the simplicity and common sense part that 
impresses me. Online and distance education are not 
hard to do well; it's just easier to do them poorly. 
There's nothing inaccessible or out of reach to sending 
students motivational emails, and it's a perfect 
example of what I talk about in our 'Orientation to 
Open, Flexible and Distance Learning' course 

developed in partnership  with Ako 
Aotearoa. Briefly, the point I make is 
this: in any education system we work 
in, educators face constraints. These 

constraints shape the sort  of contribution 
you are able to make to the educational 

endeavour. These constraints may be the need to 
give two lectures a week, or a large class size, or 
having to teach to materials you did not write. In 
Primary  or Secondary contexts the constraints may 
relate to the curriculum, or any number of factors. 

In my view, the secret to being an effective online or 
distance educator is to recognise the constraints, 
challenge them when they're clearly artificial, and yet 
add value to the student experience despite them. It's 
finding opportunities within the constraints to add 
value to student learning that's key - and I think 
Inkellar and Simpson have provided just that. on that 
same note, I recommend the work of Catherine Nash 
in the Journal of Open, Flexible and Distance 
L e a r n i n g , 1 8 ( 2 ) , a v a i l a b l e f r o m h t t p : / /
journals.akoaotearoa.ac.nz/index.php/JOFDL/article/
view/231.  

I know that there are some very interesting - yet 
perhaps very  simple and common sense! - 
interventions DEANZ members are applying to their 
practice. In most cases I’m certain these are making a 
significant difference to student outcomes, and the 
satisfaction you derive as an online or distance 
educator. I encourage you to write about it, and 
prepare a presentation on it  so we can all benefit from 
your expertise. that  way you can enlighten us all, be it 
through the journal or at next  year's conference in 
Hamilton (or, better, both!)

DEANZ President’s Column: Open, Flexible and Distance 
Learning in Research

Dr. Mark Nichols, Open Polytechnic 
Executive Director, Education Design Services

Mark 
Nichols updates 

us on recent 
research 
events 

http://www.tandfonline.com/doi/abs/10.1080/02680513.2015.1055718
http://www.tandfonline.com/doi/abs/10.1080/02680513.2015.1055718
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It’s what  we all want: content, context and currency. 
It’s a good mix for any professional reading and it’s 
what the new-style Editorials in the Journal of 
Open, Flexible and Distance Learning (JOFDL) are 
designed to provide. In 2014 the new JOFDL 
Editorial team (Niki Davis, Alison Fields and 
Maggie Hartnett) introduced a new style of 
Editorial, aimed at  keeping readers informed, aware 
of our place in the field, and up  to date with new 
developments and key literature.  These new 
Editorials are designed to provide a deeper 
exploration of the matters surrounding the journal 
and its content, and to frame the substance of the 
journal within the perspective of open, flexible and 
distance learning in Aotearoa New Zealand and the 
Asia Pacific regions.  

JOFDL Vol 19 Issue 1 was published in late June 
2015 http://journals.akoaotearoa.ac.nz/index.php/
JOFDL/article/viewFile/251/191 , and contains an 
outline which frames the substance of this JOFDL: 

The editorial continues our exploration of what 
makes JOFDL such a distinctive international 
refereed journal, and further updates readers on our 
progress to increase access to this journal. The 
editorial team’s first two editorials summarised the 
‘state of play’ of the journal after the 2013 journal 
review and the appointment of the new editorial 
team (Davis, Fields, & Hartnett, 2014a) before 
valuing more open and equitable approaches to 

practice and research in this field (Davis, Fields, & 
Hartnett, 2014b).

In particular, in this latest issue:

… we explore the world of open access (OA) 
publishing, and celebrate the Journal of Open, 
Flexible and Distance Learning (JOFDL)’s recent 
inclusion in the Directory of Open Access Journals 
(DOAJ). Open access is at the heart of open, 
flexible, and distance learning because, as stated by 
Swan and Chan: “Open Access provides the means 
to maximise the visibility, and thus the uptake and 
use, of research outputs. Open Access is the 
immediate, online, free availability of research 
outputs without the severe restrictions on use 
commonly imposed by publisher copyright 
agreements” (Swan & Chan, 2009). 

The three original research articles in this issue [by 
authors Pratt; Louwrens & Hartnett; and 
Jeurissen] also fit with our distinctive mission, 
which is aligned to that of DEANZ, our national 
association of open, flexible, and distance learning. 
The association’s byline is “making ako accessible 
for all: Kia hora nga mahi ako ki te katoa”. 
(DEANZ, n.d.). We also situate the most urgently 
needed research on high school students’ 
perspective of their distance learning experience of 
indigenous language learning (te reo Māori) in 
Aotearoa New Zealand.  (Fields, Davis & Hartnett, 
2015, p1-2).

Content, Context and Currency: Framing the Substance 
of Journal of Open, Flexible and Distance Learning

Alison Fields, Associate Editor, JOFDL and Senior Lecturer, Open 
Polytechnic of New Zealand discusses the new framing of the DEANZ 
affiliated journal and provides us with an update on its recent contents. 

http://journals.akoaotearoa.ac.nz/index.php/JOFDL/article/viewFile/251/191
http://journals.akoaotearoa.ac.nz/index.php/JOFDL/article/viewFile/251/191
http://journals.akoaotearoa.ac.nz/index.php/JOFDL/article/viewFile/251/191
http://journals.akoaotearoa.ac.nz/index.php/JOFDL/article/viewFile/251/191
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Then immediately  follows two key sections which 
support the content of the journal and provide 
context and currency to enhance the overall impact 
of the papers. The first is Open, flexible, and 
distance learning, and revitalisation of te reo Māori 
explaining New Zealand’s unique context beginning 
with the “treaty (te Tiriti o Waitangi) that recognises 
the importance of enabling the indigenous people to 
live their own way, and promotes this for all of its 
peoples” (Fields, Davis & Hartnett, 2015, p3) and 
continuing with Mason Durie (2011)’s keynote from 
the 2010 DEANZ Conference on Māori and te reo 
education by  distance and the effect ICTs will have 
on delivery and learning. It  provides an excellent 
context for Jeurissen’s JOFDL article Learning te 
Reo Māori via Online Distance Education: A Case 
Study.

The second is Open access publishing, which is 
described as “a growing shift in the way scholarly 
publishing is managed, located and accessed; it 
affects what scholars can find and how, and it has 
implications for where scholars will choose to 
publish. It is open access publishing, and it is a 
disruptive force on the traditional model of 
commercial scholarly publishing” (Fields, Davis & 
Hartnett, 2015, p4-5). The editorial briefly describes 
the workings of OA publications and the merits of 
using green and gold OA publishing routes. The 
current New Zealand situation for writers seeking to 
access OA articles and authors seeking to publish in 
OA journals is outlined, and identification is made 
of worldwide trends in OA publishing of scholarly 
articles. Of interest to all readers may be the thorny 
issue of Author Processing Charges (APCs) which 
appear in some OA journals and recent research 
from one New Zealand university into this new 
publishing regime. From the Editorial:

Research indicates that of the scholars who 
published in OA journals that have APC’s … papers 
were published at an average cost of NZ$1365.80 
per paper (Angelo & Lund, 2014, p. 6). The funds 
for these payments were taken from research grants, 
other departmental budgets, researchers’ own funds, 
and other sources. The research also identified the 
main reasons these researchers had for choosing an 
OA journal and how likely they would be to pay 
APCs in the future. Their discovery that “70% 
thought it likely or very likely they would pay APCs 
again” (Angelo & Lund, 2014, p. 8) indicates a 
general acceptance of this new model of publishing. 
(Fields, Davis & Hartnett, 2015, p7-8).

The huge and continued growth in Open access 
journals in the last decade means this has now 
become part of the landscape of scholarly publishing 
and clear paths need to be identified for authors 
navigating this relatively new terrain. The 
information outlined in the editorial provides part of 
the context for authors when researching, writing 
and publishing, and JOFDL is taking on some 
responsibility to alert readers to changes which may 
affect them. This helps with providing the context 
for research and currency  of information for JOFDL 
readers.

So the editorials are well worth a look. It does 
require a modicum of effort to open the PDF from 
the contents page of each JOFDL issue, but the 
information contained in each is worth taking the 
time to open and read. And while you’re there, have 
a look through some of the articles in each issue that 
aren’t quite in your field, as there may well be gems 
and highlights which impact on your own particular 
area of open, flexible and distance learning. There is 
nothing like reading around the edges of your own 
field to see what lies there and a little further beyond 
– it expands our professional context and our 
professional reach. JOFDL provides a good starting 
point for this and more.   It’s what we all need: 
content, context and currency!
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http://www.openoasis.org/index.php?option=com_content&view=article&id=130&Itemid=390
http://www.openoasis.org/index.php?option=com_content&view=article&id=130&Itemid=390
http://www.openoasis.org/index.php?option=com_content&view=article&id=130&Itemid=390
http://www.openoasis.org/index.php?option=com_content&view=article&id=130&Itemid=390
http://www.openoasis.org/index.php?option=com_content&view=article&id=130&Itemid=390
http://www.openoasis.org/index.php?option=com_content&view=article&id=130&Itemid=390
http://www.openoasis.org/index.php?option=com_content&view=article&id=130&Itemid=390
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DEANZ2016 Conference  

 

Call for Submissions  
Conference dates: 17th-20th April 2016  

THEME: There and back: Charting flexible pathways in open, mobile and 

distance education 

DEANZ2016 conference website: http://conference.deanz.org.nz/ 

 

DEANZ (dedicated to making ako accessible for all) is holding the biennial DEANZ conference, DEANZ 2016, 

at The University of Waikato’s famed landscaped campus in Hamilton. This is a premier conference in Aotearoa 

New Zealand for leaders, practitioners and professionals involved in  open, distance, flexible and mobile 

learning across the compulsory schooling sectors, vocational, tertiary and professional development setting.  
 

The conference theme, There and Back: Charting flexible pathways in open, mobile and distance education and 

its sub-themes, draw inspiration from Hamilton’s close proximity to the world famous Hobbiton Movie Set in 

Matamata. Hobbiton Movie Set is a permanent legacy of the films Sir Peter Jackson directed, based on the 

trilogy Lord of the Rings and The Hobbit, written by J. R. R. Tolkien. An exciting event is the conference dinner 

at Hobbiton Movie Set. This includes an exclusive private group tour of Hobbiton (lasting 1.5 hours), dinner at 

the Green Dragon Inn (replica of the inn featured in the Lord of the Rings and The Hobbit), and, a unique after 

dinner evening lantern tour. The dinner event includes bus transport to and from the venue, 45 minutes away.  

 

The conference promises to be an exciting one with keynote speakers Professor Curt Bonk (University of 

Indiana), Dr Dianne Forbes (University of Waikato) and Carolyn Alexander-Bennett (FarNet). The conference 
themes also build on the Faculty of Education, The University of Waikato’s solid track record and history of 

offering distance and blended teacher education programmes and is an opportunity to showcase current research, 

practice and debates in the field both in New Zealand and internationally. The main conference theme prompts 

delegates to reflect, rethink and reimagine open, mobile, flexible and distance learning contexts in relation to 

one of the sub-themes. 

 

We look forward to your submission in one of the categories. Check the conference website for details 

(http://conference.deanz.org.nz/) of the available options of: refereed papers, practice papers, postgraduate 

student papers, workshops, posters and speed sessions. Accepted papers will be published in the conference 

proceedings. Authors have the option of expanding their conference paper (to between 3000 to 6000 words) for 

submission to the DEANZ journal, JOFDL, a month after the conference.  

 
In addition to the traditional DEANZ Award for best practice in the field, three other awards will be awarded at 

the conference:  

1) Best Refereed Paper Award Certificate. This award is for a paper that represents significant and innovative 

work in research, development, or applications related to any of the main conference sub themes.  

2) Best Paper published in JODFL Award Certificate, and,  

3) Best paper submitted to the Postgraduate Student Paper category, the PostGrad Prize which is available 

ONLY to enrolled postgraduate students (part-time or full-time). The winner receives a certificate and a prize of 

$200 sponsored by the Wilf Malcolm Institute of Educational Research (WMIER), The University of Waikato. 

The award indicates the potential of the submitted paper to make a significant contribution to the field of interest 

to the conference themes.  

 
Important dates to diary: 
 

Call for Submissions opens: 30th June 2015. Submissions due by 30th September 2015. Notification of 

Acceptance: 30th October 2015. Revised Papers due: 29th January 2016 for inclusion in the conference 

proceedings. Final versions of papers due for submission to the DEANZ Journal (JODFL): 30th May 2016. 

Early Bird Registration ends: 15th Feb 2016 

 

Don’t miss this opportunity to participate in DEANZ2016. Submit now! Take advantage of the early bird 

registration rate 

 

We look forward to seeing you in April in Hamilton for DEANZ2016! 

For any further queries, please contact the conference co-convenors, Drs Elaine Khoo and Noeline Wright at 

ekhoo@waikato.ac.nz or the conference general email at deanz2016@deanz.org.nz 
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Rethinking Education

So much of the work I do currently involves working 
with education leaders and school communities who 
are confronted with change as a result of one or a 
combination of new buildings, investment in 
technology or adopting modern learning practices. 
Typically there is a mix of reaction, from those who 
are keen to embrace the changes through to those 
who fiercely resist, preferring to defend the traditions 
of the past. 

Whatever the reaction, we need to recognise that we 
are living in a world characterized by  change, 
complexity and paradox. These changes signal the 
emergence of a new global context for learning that 
has vital implications for education. It  requires that 
we revisit the purpose of education and the 
organization of learning. 

Here's a great  new release from UNESCO titled The 
Future of Education – Towards a global common 
good (PDF download) that explores the context for 
this change at a global level. This report reconsiders 
the purpose of education and the principles that 
govern education and knowledge as common goods. 
The publication is intended as a call for policy 
dialogue and as a platform for research on the future 
of learning, but makes for excellent reading for those 
interested in education from whatever level of the 
system they  are involved in, whether principals, 
teachers or parents. 

The report argues that the complexity of today’s 
world requires a comprehensive approach to 
education policy embedded in a better understanding 
of the way in which knowledge is created, 
controlled, disseminated, acquired, validated and 
used. It also requires further development of the 
ethical principles that govern education and 
knowledge as common goods.

I found reading this both refreshing and challenging. 
Too often the dialogue around educational change is 
anchored in the surface features of schooling – and in 
the materialistic context of NZ, focuses on things 
such as decile ranking, status, architecture, resources 
etc. instead of the outcomes in terms of what will 
best serve the future of our nation and our planet. 
This quote from the foreword by Irina Bokova 
Director-General of UNESCO, emphasises my point:

There is no more powerful transformative force than 
education – to promote human rights and dignity, to 
eradicate poverty and deepen sustainability, to build 
a better future for all, founded on equal rights and 
social justice, respect for cultural diversity, and 
international solidarity and shared responsibility, all 
of which are fundamental aspects of our common 
humanity.

Of course, a particular interest for me is the 
perspective on the impact of digital technologies, and 
how the ways in which the emergence of a 'cyber 
culture' is likely to shape and change our modern 
world. Here's the section from the report  that deals 
with this (p.26):

Derek’s Blog 

Derek Wenmoth, DEANZ Executive Member updates us on a recently 
released report from UNESCO on Rethinking Education. http://blog.core-
ed.org/.

https://docs.google.com/viewer?url=http%3A%2F%2Funesdoc.unesco.org%2Fimages%2F0023%2F002325%2F232555e.pdf
https://docs.google.com/viewer?url=http%3A%2F%2Funesdoc.unesco.org%2Fimages%2F0023%2F002325%2F232555e.pdf
https://docs.google.com/viewer?url=http%3A%2F%2Funesdoc.unesco.org%2Fimages%2F0023%2F002325%2F232555e.pdf
https://docs.google.com/viewer?url=http%3A%2F%2Funesdoc.unesco.org%2Fimages%2F0023%2F002325%2F232555e.pdf
https://docs.google.com/viewer?url=http%3A%2F%2Funesdoc.unesco.org%2Fimages%2F0023%2F002325%2F232555e.pdf
https://docs.google.com/viewer?url=http%3A%2F%2Funesdoc.unesco.org%2Fimages%2F0023%2F002325%2F232555e.pdf
http://blog.core-ed.org
http://blog.core-ed.org
http://blog.core-ed.org
http://blog.core-ed.org
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One of the defining features of development today is 
the emergence and expansion of the cyber world, 
stimulated by the spectacular growth in internet 
connectivity and mobile penetration. We live in a 
connected world. An estimated 40 per cent of the 
world’s population now uses the internet and this 
number is growing at a remarkable rate.35 While 
there are significant variations in internet 
connectivity among countries and regions, the 
number of households with such links in the global 
South has now overtaken those in the global North. 
Moreover, over 70 per cent of mobile telephone 
subscriptions worldwide are now in the global South.
36 Five billion people are expected to go from no to 
fu l l connec t iv i ty wi th in the nex t twenty 
years. However, there are still significant gaps 
among countries and regions, for example between 
urban and rural areas. Limited broadband speed and 
lack of connectivity hamper access to knowledge, 
participation in society and economic development.

The internet has transformed how people access 
information and knowledge, how they interact, and 
the direction of public management and business. 
Digital connectivity holds promise for gains in 
health, education, communication, leisure and well-
being.38 Artificial intelligence advances, 3D 
pr in ters , holographic recreat ion , ins tant 
transcription, voice-recognition and gesture-
recognition software are only some examples of what 
is being tested. Digital technologies are reshaping 
human activity from daily life to international 
relations, from work to leisure, redefining multiple 

aspects of our private and public life.

Such technologies have expanded opportunities for 
freedom of expression and for social, civic and 
political mobilization, but they also raise important 
concerns. The availability of personal information in 
the cyber world, for example, brings up significant 
issues of privacy and security. New spaces for 
communication and socialization are transforming 
what constitutes the idea of ‘social’ and they require 
enforceable legal and other safeguards to prevent 
their overuse, abuse and misuse.  better prepare new 
generations of ‘digital natives’40 to deal with the 
ethical and social dimensions of not only existing 
digital technologies but also those yet to be invented. 

http://blog.core-ed.org/derek/2015/06/rethinking-
education-2.html#more-4075 

Derek Wenmoth
Director, eLearning CORE Education Ltd and 
DEANZ Executive Member

DEANZ AWARD

DEANZ  seeks  to  promote  and 
reward excellence in e‐learning, 
distance,  open  and  :lexible 
learning.   The DEANZ Award is 

open to individuals or groups in 
New  Zealand,  or  New  Zealand 
citizens  living  overseas,  who 
have  completed  a  project  that 
meets the criteria of the Award.
Awards  are  given  for  projects 
that  advance  understanding  of 
best  practice  in  e‐learning, 
distance,  open  and  :lexible 
learning  in  New  Zealand;  are 
original  or  innovative  in 
concept  or  application;  are 
r e l e v a n t  t o  a n d  wh o s e 

outcomes  are  useful  to  the  e‐
learning,  distance,  open  and 
:lexible‐learning community.

The award is made biennially to 
coincide  with  the  DEANZ 
national conference.

Contact:
Derek Wenmoth
Convenor of judges 
Email:
Derek.wenmoth@core‐ed.org 

mailto:Derek.wenmoth@core-ed.org
mailto:Derek.wenmoth@core-ed.org
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DEANZ: A Brief History

Andrew Higgins writes the first of a series of articles about the history 
of DEANZ. In this first article he casts an eye over elements of the 
history of education in New Zealand that  concern the development of 
distance education, and takes us to the beginning of DEANZ.

The article helps us to understand why the activities we 
now call open, flexible and distance education are such 
an important part of New Zealand's education system.

Distance education is hardly  a new phenomenon. It 
might  be argued that the letters of St. Paul written to 
various Christian communities 2000 years ago 
constitute a form of distance education. However, such 
a method would not  be recognizable today as distance 
education. A little more recently in the late 1700s in 
Europe, and more particularly in the United Kingdom, 
various people wrote to one another about great  issues 
of the day, for example, the Revolution in France. This 
activity led to charges of sedition resulting in 
imprisonment for sedition.  Participants in this activity 
called themselves Corresponding Societies.(Cumming, 
1978).

People emigrating to New Zealand from Europe such 
as in the 1820’s to 1840’s, carried with them not only 
the hopes and aspirations for a new future, but also 
some ideologies, traditions and expectations from their 
home countries. For example, by  1840 the English 
migrants had experienced an educational system 
establishing separate methods, often associated with 
social class from that country. The almost feudal upper 
classes followed traditional Church of England 
practices using exclusive private schools, while those at 
the low end of the economic spectrum encountered 
Dame schools, teaching basic reading and writing 
through the Bible. Few Dame schoolteachers had 
any  qualifications to teach. In between these 
extremes were a variety of volunteer schools, 
grammar schools, nonconformist schools or 
even schools operated by  companies. 
Roman Catholic schools ran on a separate 
system, especially after 1868 and the release 
of the papal encyclical “Quanta Cura” of 
1864.  Organisations such as the British and 
Foreign School Society  favored established the 
“low” church education for the deserving poor. 
Most schools used a monitorial system that allowed 
only  one teacher to manage large numbers of pupils 
sitting on numbered Forms or alongside Standards. 
These names have carried through to recent times with 
Form One, Two etc. or Standards One, Two etc. 
(Simon, 1969),(Bailey, 1989).

Migrants from Ireland had been brought up on the Irish 

National System, one that compromised between the 
competing Roman Catholic and Church of England 
methods. In Scotland, pupils received education 
through Presbytery linked public schools perhaps either 
via the Church of Scotland or from other church 
schools. An obvious consequence of these competing 
systems arose, for example, where the Scottish 
migrants establishing themselves in the Otago used the 
Scottish systems while the Church of England system 
dominated not too far away in Christchurch. Despite all 
these competing systems, mostly deriving from 
religious variations, there was general agreement 
among immigrants that their children should be 
schooled, even if there was disagreement  about how it 
might be managed.

The combined issues of religion and localism impinged 
on educational provision through the fragmentation it 
generated. In order to overcome these issues, in 1877 
the Government passed an Education Act establishing 
free, secular and compulsory education for children and 
creating a Department of Education that controlled 
education through a Minister for Education. 
Attendance at school was expected for pupils aged 
between seven and 13 and living within two miles by 
road of a public school for at  least one half of each 
year. Non-compliance by parents could result in a 
summons to appear before justices of the peace and 

they  could be fined up to 40 shillings a week. 
None of this applied to Maori education. 

A perhaps unforeseen issue arising from 
making education compulsory, even if it 
were not immediately  possible to achieve 

this in practice, was that  of educational 
provision for pupils living in isolated or 

remote places. Although Education Boards 
petitioned Ministers for Education to create schools 

for all settlements there were often too few children to 
create a school or teachers to staff it. 

The Department established a system of itinerant 
teachers to reach the remote and isolated students; male 
teachers traveled on horseback to visit remote families. 
However this system was not sufficient because some

Unpacking 
New Zealand’s 

Distance 
Education past



[12]

families received few visits and itinerant  families 
would have had little or no continuity  with their 
visiting teachers. The system of itinerant teachers 
persisted until 1919.

One of the consequences of World War I was a 
shortage of men in the teaching service, first 
because of the high casualty rate and second 
because there were now fewer men to staff the 
service. The Department of Education adopted a 
different approach to providing education to remote 
and isolated families. This involved the use of a 
correspondence system. It copied similar 
developments in each of the Australian states for 
largely the same reasons. The Correspondence 
School commenced operations in 1922 with one 
teacher for about 200 students. The school 
appointed a second one in 1923. By  1927 there were 
720 students and shortly  thereafter the school 
commenced its secondary  education program. By 
1934 there were 1800 students enrolled (Te kura, 
1986).

The Correspondence School expanded its cover and 
its reputation after World War II. An Association of 
Parents commenced operation in 1956. The school 
began teaching special needs pupils in 1960 and in 
1976 began teaching early childhood students 
unable to receive any other form of education. It 
should be noted that  Te Reo courses commenced in 
1949. In 1976 the Department  of Education opened 
the f i rs t permanent school bui lding for 
Correspondence School.  Before that  it was housed 
in various buildings in Wellington. Initially  the 
school was poorly staffed with no set salary scales, 
obsolete printing equipment and no regular per 
capita grant. The School operated in Clifton Terrace 
in Wellington. In 1967 the Department relocated it 
to and old and dilapidated house due for demolition 
to make way for a motorway. The school did not 
find a new home until arriving at  the purpose built 
premises in Portland Place in 1976. Unfortunately 
the building was poorly designed and not large 
enough to accommodate the staff who worked 
crowded and stuffy  conditions. The Correspondence 
School continued to make significant progress in 
developing teaching strategies along with its 
adoption of various emerging digital technologies. 
The School regionalized over the years to meet 
student  social needs. It demonstrated the value of 
the correspondence system in 2011, responding to 
the Christchurch earthquakes by  sending learning 
materials to students unable to attend badly 
damaged schools.

Arrival back in New Zealand of troops from service 
in World War II, the passage of various education 
laws in the United States of America for the 
education and training of servicemen and women 
a n d t h e e s t a b l i s h m e n t  o f a Te c h n i c a l 
Correspondence School in each of the Australian 
states, as well as reports on further education in the 
United Kingdom, created significant pressure in 
New Zealand to expand further the educational 
outreach services. Developments included 
enhancing the Correspondence School, creating a 
Technical Correspondence Schoo1 and further 
developing Massey University's extension system. 
Each of these developments separately and then 
collectively  did make education more widely 
available in New Zealand for students. However as 
the men and women who created these changes 
moved away or retired the need to create a more 
formal arrangement for those involved in distance 
education became apparent.

The Technical Correspondence School, created in 
1946 was a major player in the post secondary 
educational sector, focusing mainly on the 
education and training of returned servicemen and 
women following World War Two. Prior to its 
creation, the question of having specific provision 
for technical education at  all, outside the formal 
apprenticeship schemes, had been vigorously 
debated, with many employers favoring an on-the-
job system of skills training. The Adult  Education 
Act of 1947 established and administered a 
framework for adult  education in New Zealand and 
soon the great effectiveness of both academic and 
skills training, albeit more expensive, began to gain 
traction.

In the University  sector New Zealand created a 
“University  of New Zealand” that  operated from 
1874 to 1961. It was the only degree granting body. 
Its constituent  members were designated “colleges” 
except for the University  of Otago. At the end of 
this period Massey University became the major 
provider of distance education. Other universities 
were constrained and discouraged by policy 
(affecting funding) and Extramural Statute. Only 
Massey was bulk funded to provide extramural 
study  nationally and in general only Massey  had 
authority to offer exemption from lectures. 
Consequently other Universities did not become 
involved in distance provision in major ways.
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It would not be unreasonable to suggest that  some 
senior academics, education administrators and 
parents believed that receiving education through 
some form of distance education is or was a 
second-rate option. Even today students at  any 
level are mostly taught with others of a similar age  
by a teacher with them in a classroom. In one 
sense this is a fundamental paradigm of education 
i.e. the co-location of students of similar age at 
known location in the presence of a teacher. 
Anything that omits these three elements might 
well be seen to be deficient to some. For example, 
Professor J Rankin Brown in 1937 wrote, “The 
existence of exempted students (from attending 
lectures) may be a necessary excrescence on a 
university now-a-days, but many of us in New 
Zealand consider it be an evil, and several attempts 
have been made to get rid of the system or to 
palliate it some way  or other. These attempts have 
so far failed, and, I believe, will always fail owing 
to the pressure of public opinion as represented on 
the senate of the university.”(Owens, 1985).

Distance education often occurs for an individual 
student without a teacher being present and not in 
a school. Hence the system of education is seen as 
less than it ought to be. Since it is obvious that 
students do live in the distance context, what does 
this mean for the standard paradigm of education? 
Perhaps it means that the paradigm does not 
explain very well how when and where students 
can learn successfully.

Who are the main beneficiaries of distance 
education systems? They are  people of any  age or 
circumstance who cannot attend a particular place 
for learning, whose circumstances do not allow 
them to come together in the presence of a teacher 
and who cannot often meet with other similar 
learners. They are too far distant from a place of 
learning or in such circumstances that there are not 
enough learners nearby with whom they can join. 
Some travel or live overseas or need to progress 
their learning while away from a home base. Some 
people are unable to access learning facilities 
because of medical reasons, for example, long-
term stay in hospital. There are students approved, 

by for example a Minister for Education, such as 
homeschoolers or those who are incarcerated in 
prisons. There are those students who although 
within a geographical reach of an institution 
cannot attend it because of family circumstances 
or responsibilities. 

It is apparent that  there is a continuing demand for 
the provision of education to students, of whatever 
age or circumstance, who cannot, in the normal 
course of events attend an educational facility. 
Even at the beginning of the twenty first century 
there are still those who believe that non-
paradigmatic education is of a lesser kind than the 
face to face variety.

It is because there is a difference in educational 
provision for these students that there is a need for 
them to have representation recognizing that 
difference.  The aims of the pillars of the western 
social justice system (equity, access and 
participation) are not always met by similarity of 
provision but by  diversity leading to equality  of 
outcomes rather than consistency of inputs into the 
educational venture. This is one reason that 
DEANZ exists, to help all of those engaged in the 
provision of education to cater for the differences 
among the non-traditional students.
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Upcoming Events 

uLearn15
7-9 October 2015
SkyCity Convention Centre, 
Auckland, New Zealand
http://www.events.core-ed.org/
ulearn 

The 26th ICDE World Conference
14 - 16 October 2015
Sun City, South Africa.
http://www.unisa.ac.za/ICDE2015/

Ascilite2015
30 November - 2 December 2015.
Curtin University, Perth, Australia
h t t p : / / w w w .
2015conference.ascilite.org/ 

IEEE International Conference on 
Te a c h i n g , A s s e s s m e n t a n d 
Learning for Engineering
10 - 12 December 2015, Zhuhai, 
China.
http://www.tale-conference.org/
tale2015/ 

e-Learning 2015 Conference
16 - 17 September 2015, Coex, 
Seoul, Korea.

http://www.elearningkorea.org/
eng/main/main.asp 

Open Education Resources 2016 
Conference
12 - 14 April 2015, Krakow, 
Poland.
http://www.oeconsortium.org/
2015/05/open-education-global-
conference-2016-to-be-held-in-
kracow-poland/ 

ALT Annual Conference 2016
6 - 8 September 2016
TBC.
https://www.alt.ac.uk/altc   

ODLAA Summit 2016
31 October - 3 November 2016
Perth, Australia. 
http://odlaa.org/summit-2015/ 

23rd International Conference on 
Learning
13 - 15 July 2015
University  of British Columbia, 
Vancouver, British Columbia, 
Canada.
h t t p : / / t h e l e a r n e r . c o m / t h e -
conference/call-for-papers

2 0 1 5 5 t h 
International 
Conference on 
Educational and 
Information Technology (ICEIT 
2016)
17 - 18 March 2015
Paris, France.
http://www.iceit.org/  

International Conference on E-
Learning in the Workplace 
(ICELW) 2016
15 - 17 June 2015
Columbia University, New York, 
United States of America.
http://www.icelw.org/ 

DEANZ Conference 2016
17 - 20 April 2016
University  of Waikato, Waikato, 
New Zealand.
http://www.deanz.org.nz/home/

Distance Education Snippets 

Scouring the world wide web in order to bring you the latest news in 
distance education related events, conferences, seminars, workshops 
and book reviews.  

Keeping 
you 

informed

DEANZ MEMBERSHIP
As a member you will be joining  a 
growing national and international 
d i s t a n c e a n d o p e n l e a r n i n g 
community. 

DEANZ provides you with three 
types of publications a year. These 
include: the Journal of Distance 
Learning, an international, referred, 
high quality journal published 

annually; the DEANZ magazine, 
published quarterly, keeping you up-
to-date with national and local 
activities and developments; and a  
biennial membership directory. 

As a member you will be eligible to 
apply for the DEANZ Award, find 
out first about the DEANZ biennial 
conference and attend various 

DEANZ seminars and workshops 
held annually.

So what are you waiting for, grab 
your nearest and dearest colleagues, 
friends, workmates, clients, and 
spread the word....  it is only $60 for 
individual members!

SIGN UP now @ www.deanz.org.nz

http://www.events.core-ed.org/ulearn
http://www.events.core-ed.org/ulearn
http://www.events.core-ed.org/ulearn
http://www.events.core-ed.org/ulearn
http://www.unisa.ac.za/ICDE2015/
http://www.unisa.ac.za/ICDE2015/
http://www.2015conference.ascilite.org
http://www.2015conference.ascilite.org
http://www.2015conference.ascilite.org
http://www.2015conference.ascilite.org
http://www.tale-conference.org/tale2015/
http://www.tale-conference.org/tale2015/
http://www.tale-conference.org/tale2015/
http://www.tale-conference.org/tale2015/
http://www.elearningkorea.org/eng/main/main.asp
http://www.elearningkorea.org/eng/main/main.asp
http://www.elearningkorea.org/eng/main/main.asp
http://www.elearningkorea.org/eng/main/main.asp
http://deanz.us3.list-manage2.com/track/click?u=0b009ba1904d902fade61decb&id=834ea88b0e&e=ffa1ca8786
http://deanz.us3.list-manage2.com/track/click?u=0b009ba1904d902fade61decb&id=834ea88b0e&e=ffa1ca8786
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