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Exploring Mobile Technology  in 
Teaching Practice 

An exploration of mobile technology 
within a Clinical Nursing Context 

The Nursing Department at 
NorthTec has taken on the 
challenge of integrating new 
technologies to enhance student 
learning. This action research 
project has been exploring the use 
of mobile technology in teaching 
practice in clinical settings. 
Student nurses are placed in a 
range of hospital and community 
settings supported by nursing 
clinical lecturers from NorthTec. 
Following an initial cycle of action 
research the iPad was chosen 
because of its ability to easily input 
data and its screen size.  The 
p r o j e c t c o m m e n c e d a t t h e 
beginning of this year and will 
complete in November. A report is 
due for release in 2013.  The 
following is a brief background 
and description of the research and 

the findings 
t o d a t e . 
Initial analysis 
s u g g e s t s 
technology, teacher and student 
interaction and access to resources 
are major thematic categories.

The use of mobile learning 
resources such as etxt and blended 
learning (using Northnet, a web-
based learning platform) have 
changed the way  nursing lecturers 
at NorthTec teach and the way 
s t u d e n t s l e a r n a n d a c c e s s 
resources. It was felt that the use of 
mobile devices such as the iPad 
also offered the potential to 
enhance teaching in clinical 
settings through access to; students 
work, resources on Northnet, the 

i n t e r n e t a n d m o b i l e 
applications.  There is a 

growing body of evidence 
around the use of mobile devices. 
These devices promote the student 
as the centre of learning, moving 
the focus from teaching to learning 
(Billing, 2005). IPhone/iPad 
applications provide the ability to 
teach drug calculations, look up 
drugs and interactions, nursing 
management decisions, laboratory 
result  guides; to name a few 
(Innocent, 2010). They are used 
increasingly  by nursing educators 
to complement student learning 
( P h i l l i p p i & Wy a t t , 2 0 11 ; 
Zurmehly, 2010). 
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From the Editors
The DEANZ magazine providing you 
with up-to-date news on all things 
related to open, flexible and distance 
education. 

This issues brings you a celebration of 
excellence and success - where a 
(seismic) shift really did occur at the 
DEANZ Conference 2012. DEANZ 
President  Niki Davis provides us the 
latest report (p. 9) from the executive 
where open, flexible and distance 
learning really is coming to the 
forefront of education in the 21st 
Century. Our cover story this issue 
e x p l o r e s t h e u s e o f M o b i l e 
Technology in clinical nursing 
education at NorthTec. 

In this issue Katherine MacCallum 
provides us with a web update on the 
latests DEANZ Blogs occurring on p. 
21, while we celebrate DEANZ 
Award winners on p. 12. Damon Ellis, 
Centre for Teaching and Learning, 
Massey University reflects on 12 
years of online learning support p. 6. 

The DEANZ Conference with the 
theme of Shift  Happens: Resilience, 
Relevance and Reform experienced 
seismic shift in the windy city this 
April - read all about  it  on p. 5 and 
check out  keynote speaker and 
conference presentations all available 
online at the DEANZ Website. Do not 
forget to check in to the DEANZ 
website www.deanz.org.nz to keep 
up-to-date with upcoming events and 
membership events including recent 
updates on DEANZ events. 

We provide you with a number of  
upcoming events held nationally and 
in te rna t iona l ly, inc lud ing the 
upcoming research symposium 
ULearn12 and NZATD Conference 
both held later on this year in 
Auckland.  

As the DEANZ Magazine grows in 
r e ade r sh ip we we l come Vas i 
Doncheva as she joins the team as 
Cont r ibu t ing Edi to r based in 
Whangarei, providing a well needed 
presence in the North Island of New 
Zealand. 

The DEANZ 2016 research project (p.
22) shaping Open, Flexible and 
Distance Learning in New Zealand’s 
future in collaboration with Ako 
Aotearoa provides an update. We have 
included in this issue DEANZ full 
submission to the government  inquiry 
i n t o 2 1 s t  C e n t u r y L e a r n i n g 
Environments and Digital Literacy so 
have a read!  
 
Like us on Facebook! ht tp: / /
www.facebook.com/pages/Deanz/
153463838073401. 

We would like to hear from you. If 
you know of something interesting 
happening at your campus, articles of 
interest, items to include or what  you 
would like to see in the DEANZ 
magazine then let us know. 

Get in contact. Email:
nicholas.mcguigan@mq.edu.au or 
thomas.kern@thomaskern.net.     
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E x p l o r i n g M o b i l e 
Technology in Teaching 
Practice
 
continued from page 1... 

Personal Digital Assistants 
(PDAs), which now include iPads/
iPhones , a r e a l r eady we l l 
established in practice in countries 
such as the US (Billings, 2005), 
but little literature has emerged 
from New Zealand. Mobile 
devices offered nursing lecturers 
at NorthTec the opportunity to 
extend the m-learning support 
they  already  gave their students in 
clinical. 

In clinical settings connectivity  is 
of particular relevance, especially 
in community settings where there 
is no immediate access to 
computers. As Phillippi and Wyatt 
(2011) suggest, with mobile 
technology you can connect with 
the student and reinforce their 
learning regardless of where you 
are situated in the community and 
as you need it. Currently etxt is 
used to communicate and support 
students in primary health care 
nursing across a range of primary 
health settings in Northland 
(Mackay  & Harding, 2009). The 
shortcoming identified in this 
approach has been that etxts 
returned from students go into 
outlook email accounts. Even 
though students are advised to use 
the clinical phone number; they 
still use existing etxts in their 
phone to text when they are sick, 
to change appointments or to ask 
questions. This causes issues in 
c o m m u n i c a t i o n a n d t i m e 
management when lecturers are 
out in clinical. Access to email 

accounts through a mobile device 
minimises this problem. 

This project follows action 
research methodology.  This 
approach enables practitioners to 
describe, interpret and explain 
their practice whilst  trying to 
improve it.  According to McNiff, 
Lomax and Whitehead (2003) 
there is an educational intent in 
a c t i o n r e s e a r c h t o w a r d s 
understanding pract ice and 
cont r ibu t ing to knowledge 
development and reform. Validity 
and reliability in action research is 
supported by collaboration and 
agreement between the researcher 
participants ensuring that their 
findings are an accurate depiction 
of reality. Validation in action 
research is also promoted by clear 
process or transparency. A 
timeline in this current project 
demonstrates process. It includes 
dates of action points (meetings), 
data collection (blogs/focus 
groups) and changes that have 
occurred to practice as the project 
u n f o l d s . T h e r e s e a r c h e r /
participants make up the project 
team. There are currently five 
researchers and six participants 
using iPads in their clinical 
teaching across the three years of 
the nursing programme. Regular 
meetings have been held to plan, 
discuss findings and to make 

decisions regarding the progress 
of the project. In addition, the 
participant researchers are keeping 
blogs and an initial focus group 
has been held with clinical 
lecturers. The literature, meeting 
summaries, blogs and focus 
groups are being used in data 
analysis and will be used to guide 
the development of the final 
report. At this point in time the 
research is in its second cycle of 
action. Another focus group is 
planned in November. In an initial 
cycle one clinical lecturer used 
both an iPhone and an iPad in 
clinical practice.  Following this 
an iPad was chosen for the second 
cycle involving six participants. 
This was because of its superior 
ability  for data input  and larger 
screen size which made shared 
viewing with students easier. 
Decisions at this time were made 
for funding of five devices and 3G 
connections.   

I n i t i a l f i n d i n g s f r o m a n 
interpretive analysis of blogs and 
a focus group demonstrate a range 
of themes. These have not yet 
been developed and constructed 
with reference to literature.  
However, these initial themes 
suggest that this technology has 
the potential to enhance teaching 
practice in the right situation. 
Major thematic categories are in 
the areas of technology, teacher 
and student interaction and access 
to resources.
      

Article Continued on page 4. 
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E x p l o r i n g M o b i l e 
Technology in Teaching 
Practice
 
continued from page 3... 

Major positive themes were; 
immediate and portable access to 
a r a n g e o f r e s o u r c e s 
(applications, internet  sites, 
utube, Northnet) and student 
formative work and files (these 
could be edited on the iPad) and 
t h e a b i l i t y t o r e s p o n d 
immediately to student cues for 
learning and engage with the 
student. Other positive themes 
were the ability  to cater for 
learning styles through audio 
(auditory), video (visual) and 
manipulation (kinesthetic) and 
connectivity - being able to 
connect via email. However, 
introduction of this technology 
also had the ability to constrain 
t e a c h i n g p r a c t i c e w h e r e 
technology interfered with the 
quality of the student teacher 
interaction or interaction with 
staff at the placement. Other, 
constraining factors included: 
poor technologica l sk i l l s , 
unfamiliarity  with the iPad and 
applications, connection issues 
and concern about clinical staff 
perceptions regarding the use of 
the iPad.  Experience with an 
iPad and knowledge of suitable 
applications were factors in 
setting up  the devices and 
applications were found and 
tested through trial and error. 
There appeared to be no 
substantive list to refer to in the 
literature or on the internet.   The 
Information Computer and 
Technology Department and 
management support was crucial 

in enabling the project to 
progress. 

These early  findings suggest that 
iPads do have the potential to 
enhance teaching in clinical 
settings; however, teaching can 
b e i m p a i r e d b y l a c k o f 
experience with an iPad, lack of 
knowledge of resources and 
applications, and perceptions. A 
second focus group planned later 
this year will enable us to build 
on earlier findings. In addition, it 
will be necessary to look at 
resource issues, training and 
support if these devices are 
adopted as standard practice.  
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Open Polytechnic 
Position

The Open Polytechnic is New 
Zealand's specialist  provider of 
distance learning, from certificate 
to diploma and degree level, and is 
internationally recognised in its 
field. We strive to support 
vocational lifelong learning and 
national development  goals 
through innovation and excellence 
in open, flexible learning.  Each 
year we help around 30,000 
learners gain the skills they need 
for their current or future careers.
We are now looking to recruit  a 
permanent, full time Senior 
Instructional Designer to join our 
Solutions Centre in the Learning 
and Teaching Solutions (LTS) 
Team.  

This is a strategic role responsible 
for ensuring educational rigour in 
t h e d e s i g n o f t h e O p e n 
Polytechnic’s course offerings. 
The Senior Instructional Designer 
will work on a variety of projects 
from a wide range of subjects. 
This person will work with faculty 
and the LTS team to lead the 
design and development of 
pedagogically sound teaching and 
learning experiences for open and 
flexible programmes. 

The successful candidate will 
possess proven abi l i ty and 
commitment to technology-
enabled open and dis tance 
learning. They will be equally 
comfortable designing for a 
traditional, correspondence model 
that involves print based materials.

To apply for this role visit  our 
c a r e e r s s i t e a t  h t t p s : / /
careers.openpolytechnic.ac.nz 
Applications close Friday 10 
August  2012 at 9am.  Please note 
only online applications will be 
accepted.

http://www.nursingcenter.com/library/journalArticle.asp?article_ID=1059927
http://www.nursingcenter.com/library/journalArticle.asp?article_ID=1059927
http://www.nursingcenter.com/library/journalArticle.asp?article_ID=1059927
http://www.nursingcenter.com/library/journalArticle.asp?article_ID=1059927
http://www.nursingcenter.com/library/journalArticle.asp?article_ID=1059927
http://www.nursingcenter.com/library/journalArticle.asp?article_ID=1059927
http://www.nursingcenter.com/library/journalArticle.asp?article_ID=1059927
http://www.nursingcenter.com/library/journalArticle.asp?article_ID=1059927
http://search.ebscohost.com.ezproxy.northland.ac.nz:83/login.aspx?direct=true&db=c8h&AN=2011275213&site=ehost-live
http://search.ebscohost.com.ezproxy.northland.ac.nz:83/login.aspx?direct=true&db=c8h&AN=2011275213&site=ehost-live
http://search.ebscohost.com.ezproxy.northland.ac.nz:83/login.aspx?direct=true&db=c8h&AN=2011275213&site=ehost-live
http://search.ebscohost.com.ezproxy.northland.ac.nz:83/login.aspx?direct=true&db=c8h&AN=2011275213&site=ehost-live
http://search.ebscohost.com.ezproxy.northland.ac.nz:83/login.aspx?direct=true&db=c8h&AN=2011275213&site=ehost-live
http://search.ebscohost.com.ezproxy.northland.ac.nz:83/login.aspx?direct=true&db=c8h&AN=2011275213&site=ehost-live
http://search.ebscohost.com.ezproxy.northland.ac.nz:83/login.aspx?direct=true&db=c8h&AN=2011275213&site=ehost-live
http://search.ebscohost.com.ezproxy.northland.ac.nz:83/login.aspx?direct=true&db=c8h&AN=2011275213&site=ehost-live
http://search.ebscohost.com.ezproxy.northland.ac.nz:83/login.aspx?direct=true&db=c8h&AN=2011275213&site=ehost-live
http://search.ebscohost.com.ezproxy.northland.ac.nz:83/login.aspx?direct=true&db=c8h&AN=2011275213&site=ehost-live
https://careers.openpolytechnic.ac.nz/
https://careers.openpolytechnic.ac.nz/
https://careers.openpolytechnic.ac.nz/
https://careers.openpolytechnic.ac.nz/


[5]

The DEANZ 2012 conference was held 11 to 13 
April in Wellington. Over 140 delegates enjoyed an 
exciting programme for leaders and practitioners 
involved in open, flexible and distance learning.

Held over three days, the biannual DEANZ 
conference was an opportunity for people in the 
education industry  to meet with local and 
international thought leaders and learn new ideas. 
Keynote and invited speakers included Dr. Diana 
Oblinger (President and CEO of EDUCAUSE), 
Professor Paul Bacsich, Professor Kwok-Wing Lai, 
and Dr Caroline Seelig. The conference also featured 
a panel discussing Open Education Resources, a 
panel of institutional leaders (Mike Hollings, CE Te 
Kura; Hon Steve Maharey, VC Massey University; 
Dr Caroline Seelig, CE Open Polytechnic) and over 
40 parallel presentations and workshops.  Closing 
remarks were made by  Dr Peter Coolbear, CEO Ako 
Aotearoa.

The 2012 conference theme was 'Shift Happens' with 
three themes of resilience, relevance and reform:

* Resilience: dealing with uncertainty and coping 
with changes you can and cannot influence.

* Relevance: providing education that is relevant to 
the context and culture of the learner

* Reform: moving to better futures for all, through 
recognising political, social, economic and 
personal drivers.

Various presentations from the event are available 
from the conference Web page, http://tinyurl.com/
deanz2012, and peer-reviewed papers published in 
the Journal of Open, Flexible and Distance Learning 
can be found at http://journals.akoaotearoa.ac.nz/
index.php/JOFDL/issue/current.

DEANZ 2012
A Shift Happened

Mark Nichols Chair of the 
DEANZ Conference 2012 
provides us an update on 
t h e s h i f t t h a t t h e 
conference occasioned in 
the windy city  during 
April this year ....

Keynote Diana Oblinger captivated 
delegates with her keynote “IT  and 
education: Game changers”.

The Chief Executive’s Panel (Dr 
Caroline Seelig, Open Polytechnic; Hon. 
Steve Maharey, Massey University) 
consider a question from the floor.

http://tinyurl.com/deanz2012
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Massey University first introduced the idea of an 
OWLL (Online Writing and Learning Link) 
website at the DEANZ 2000 conference 
(Emerson, Falconer, Billany, & MacKay, 2000). 
At the time, OWLL was still in development. 
Now, the gains projected in 2000 have been 
realised, and the site is an integral part of distance 
learning support at the university. This 
article outlines the lessons we have 
learnt from twelve years of OWLL.

The first learning support website 
was Purdue University’s Online 
W r i t i n g L a b ( h t t p : / /
owl.english.purdue.edu/). It was 
originally conceived as  an expansion of 
the university’s physical writing lab: operating at 
an institutional level and providing support on 
academic writing to all students. At Massey 
University the closest analogue to the American 
writing lab is  the Centre for Teaching and 
Learning (http://ctl.massey.ac.nz/). The centre’s 
mission, however, is  much wider than a writing 
lab. Here, the focus is  on both writing 
development and other ‘transferable’ academic 
skills, such as time management, critical thinking, 
study techniques, and digital literacy.

M a s s e y U n i v e r s i t y ’s O W L L ( h t t p : / /
owll.massey.ac.nz/) was  designed to encompass 

this  wider mission. The major sections of the site 
cover academic writing, specific genres of 
academic writing (e.g. essays, reports, literature 
reviews), referencing, study skills, and computer 
skills. It targets all students  of the university, from 
entry to doctoral level. While it was  originally 
intended for distance students, internal students 

are also heavy users of the site.

The first and most important lesson 
from OWLL is  that successfully 
creating a site of this complexity 
must be an “infrastructural” (Salvo, 

Ren, Brizee, & Conard-Salvo, 2009, 
p. 108) endeavour. This infrastructural 

approach is  reflected in both the way the 
site was developed and the way it is used. Library 
and IT staff, lecturers from many disciplines, and 
other members of the university have been active 
collaborators in authoring the site. Likewise, it is 
integrated with courses: links to OWLL are used 
in assignment instructions and assignment 
feedback, in study materials and textbooks. The 
site facilitates learning in courses but does  not 
replace other forms of instruction. To put it 
another way, it is not a teacher but a tool for 
effective teaching.

article continued on page 7. 

Online Learning Support 
Online Writing and Learning 

Link 
12 Years on ....

Damon Ellis
Centre for Teaching and Learning 
Massey University 

Massey 
University reflects 
on Online Learning 
Support - 12 years 

on ...
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Article continued from page 6.   

The site has seen the most success when it has 
been integrated with university systems already 
familiar to students. When Massey University 
switched to the Moodle LMS an adjunct course 
was created to complement the public-facing 
OWLL. This  course is available to all Massey 
students, and provides  services such as  an 
academic question and answer forum and an 
assignment pre-reading service (Thompson & 
Hills, 2005). In the first semester of 2012 alone, 
more than 5000 students have utilised this course.

 

While the site contains a number of static pages, 
the most popular pages and sections  have followed 
two basic principles: responding to student input, 
and filtering the information so that it is provided 
only when it is necessary. The most heavily used 
page on the site, APA Interactive, compresses 
nearly 6000 words of referencing rules  and advice 
into a single Javascript interface. The front page of 
the site shifts seasonally: introductory materials 
are given prominence at the start of the semester, 
feedback tools around assignment submission 
times, and testing skills  as students  are preparing 
for their exams.

One of the key advantages of online provision is 
that it is possible to track uptake and usage in 
considerable detail. Since 2007 OWLL has used 
the free Google Analytics tool (ht tp: / /
www.google.com/analytics/) to record trends and 
patterns in the use of the site. It is possible to chart 

the growth of student engagement across years: in 
the first semester of 2012, for example, the 
number of visits grew 58.2% over the same period 
in 2011. The usage figures paint a clear picture of 
trends in mobile access  and social media use. 
Within the same timeframe, the number of visits 
from mobile devices exploded (a sevenfold 
increase over 2011) and the number of visits 
originating from Facebook links tripled. Such 
longitudinal data is  essential in order to plan for 
future developments in online learning.

OWLL is a living project: sections and pages are 
added, modified, and improved in response to 
lecturer and student feedback. In the twelve years 
since it was introduced at the DEANZ conference, 
it has  grown into a key tool to support student 
learning at Massey University.
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Damon Ellis - Centre for Teaching and Learning

Massey University

http://www.google.com/analytics/
http://www.google.com/analytics/
http://www.google.com/analytics/
http://www.google.com/analytics/
http://www.ascilite.org.au/conferences/brisbane05/blogs/proceedings/76_Thompson.pdf
http://www.ascilite.org.au/conferences/brisbane05/blogs/proceedings/76_Thompson.pdf
http://www.ascilite.org.au/conferences/brisbane05/blogs/proceedings/76_Thompson.pdf
http://www.ascilite.org.au/conferences/brisbane05/blogs/proceedings/76_Thompson.pdf
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As the DEANZ Magazine grows in readership 
Vasi Doncheva joins the team as Contributing 
Editor based in Whangarei, providing a well 
needed presence in the North Island. 

My name is Vasi Doncheva and I currently live 
in Whangarei and work at NorthTec as flexible 
learning manager. In my role I lead the flexible 
and e-learning initiatives, encouraging and 
supporting innovation and creativity through 
innovative use of technology across the 
institution in teaching and learning as well as 
support services.

I was  born and brought up in Bulgaria. In 1990 
I had the opportunity to complete my BSc in 
Hotel Management at the University of Nicosia 
(Intercollege) in Cyprus. I worked for a few 
years in the Hospitality industry as  training and 
development manager and consultant while I 
finished my MBA in Marketing Management 
and returned to Bulgaria where I started my 
teaching career. In September 2001 I left 
Bulgaria and migrated with my family to New 
Zealand, which we now call home. My passion 
for learning led me to a career in higher 
education firstly as a lecturer and later as an e-
l ea rn ing p ro fes s iona l . Comple t ing a 
postgraduate programme in online education 
and a Master of Training and Development 
online with the University of Southern 
Queensland further fueled my passion for 
technology and learning.

I have been involved in higher education for 
most of my professional career. My experience 
in the corporate world has kept me grounded as 
an academic and focused on developing the 
skills and knowledge needed by our graduates 
to be successful as industry practitioners  and 
professionals.

I consider myself a life long learner. I am eager 
to expand and extend capabilities of self and 
others. I am passionate about finding new ways 
to effectively use technologies and in particular 
Web 2.0 tools and social media to engage and 
inspire learners and create accessible and 
affordable learning opportunities for diverse 
and widely dispersed communities. I hope to 
bring that passion and enthusiasm to my role at 
DEANZ as contributing magazine editor.

If you have a story or example to share how 
technology can support and enhance your 
teaching or access to learning, or professional 
development opportunities  that you have come 
across  that have made a diffidence and 
improved your practice please do not hesitate to 
contact me so we can share the knowledge and 
experience with the wider educational 
community. 

You can contact me via
E-mail: vdoncheva@norhttec.ac.nz
Twitter: @playnice_nz
Skype: playnice_nz
Wikieducator http://wikieducator.org/
User:Playnice_nz 

DEANZ Recruits a New Contributing Editor!

Vasi Doncheva takes 
up new role as DEANZ  
Magazine Contributing 

Editor

http://www.northland.ac.nz/
http://www.northland.ac.nz/
mailto:vdoncheva@norhttec.ac.nz
mailto:vdoncheva@norhttec.ac.nz
http://wikieducator.org/User:Playnice_nz
http://wikieducator.org/User:Playnice_nz
http://wikieducator.org/User:Playnice_nz
http://wikieducator.org/User:Playnice_nz
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Open, flexible and distance learning are now widely 
recognised as an important part of secondary and 
tertiary  education as well as workforce training and 
continuing professional learning and development. 
When DEANZ was founded the impetus came from 
institutions that identified with distance provision. 
Therefore we are working to reinforce the change in 
our image and to leverage the expertise of our 
members so that it can benefit more learners and 
organisations in New Zealand and worldwide. We are 
fortunate that DEANZ leadership and its wider 
membership draws from both predominantly distance 
and campus based organisations and networks, as well 
as experts who have migrated to spread their 
expertise. We are well placed to provide an 
independent voice and supportive 
networking to inform practice in these 
challenging times.

Peter Coolbear’s closing reflection at our 
2012 DEANZ conference recognised that 
open flexible and distance learning has moved 
centre stage with uptake by many institutions in all 
sectors. E-Learning to reach out to students where they 
learn is well beyond an innovation hype curve and into 
steady  growth. Peter, who provides key  national 
leadership as CEO of Ako Aotearoa The National 
Centre for Tertiary  Teaching Excellence, urged 
DEANZ to use its independence from specific 
institutions and step up to provide more input on 
matters of national importance as and when they arise. 
So we are acting on that advice and also looking to our 
membership and alliances to support that strategic 
leadership.

The DEANZ Schooling SIG led by Derek Wenmoth 
provided a submission to the Education Select 
Committee’s Inquiry  into 21st century learning 
environments and digital literacy (see p. 14 of this 
issue). We also would like to thank our membership 
and networks for their support to inform its review of 

research and practice. The submission ended with 
these seven recommendations:

1. That a working group be established to explore the 
range of policy issues that have been identified by 
the ODL community in relation to the provision of 
open, distance and blended learning at  the school 
level. 

2. Bring UFBiS related changes to the attention of 
other bodies that are also likely to need to update 
their knowledge, work practices and increase 
professional development in order to respond to 
changes in the school sector such as ERO, TEC, 
NZCER, etc. 

3. Commission research of several diverse schooling 
networks that  have revolutionised their practice, 
including their distributed leadership strategies, 

using an approach that  sets up reference sites, 
resources and advice as the longitudinal 

research develops.
4.Commission research to provide a 
nationwide view of development  required to 
ensure that  initial teacher education prepares 
teachers for networked schools and the 

Network for Learning. Also to identify the 
ways that  this supports the schooling sector to 

develop and disseminate best practices. 
5. Ensure that the programmes preparing teachers 

and/or providing professional learning development 
are able to access and support development of the 
planned Network for Learning, including access to 
enrol and manage learners in virtual environments 
such as MyPortfolio for schools from the very 
beginning of a teacher’s career, i.e. at the start of 
the programmes.

6. Include in this research the development of 
professional experiences so that some newly 
qualified teachers are prepared to teach through 
technology and/or mentor students who are 
learning with support from teachers at a distance.

7. Monitor relevant developments nationally and 
overseas, including the uptake of overseas 
schooling offerings in New Zealand and the export 
of schooling overseas.

Article continued on page 10.    

DEANZ President’s Column: Open, Flexible and Distance 
Learning Moving Centre Stage

Niki Davis, University of Canterbury Professor of e-Learning

Niki Davis 
updates us on 

recent DEANZ 
events 
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Article continued from page 9.   

Peter Coolbear was delighted to receive the 
submission as evidence that DEANZ is acting on his 
advice and he has recommended it for discussion at the 
next meeting of the Tertiary eLearning Reference 
Group. The submission has also been shared with the 
UFBiS Governance Board (Niki is a member). We also 
urge our readers to share this submission with relevant 
parties locally and globally. The DEANZ Executive is 
also keen to hear of more opportunities to inform 
national and local views, and remains keen to share 
this responsibility with its membership and networks.

DEANZ also works through its membership of the 
national Tertiary e-Learning Reference Group 
(TeLRG) convened jointly by the Ministry of 
Education and Ako Aotearoa, the national centre of 
teaching excellence in tertiary education. Along with 
other members we helped to improve an annotated 
bibliography edited by Peter Guiney that has just been 
published on the Ministry’s web site: http://
www.educationcounts.govt.nz/publications/ict/
learners-participation,-retention-and-success-in-e-
learning-an-annotated-bibliography. We will continue 
to work through TeLRG and are fortunate to have 
DEANZ members who also represent other 
associations, such as ACODE the Australasian Council 
on Open, Distance and E-Learning ht tp: / /
www.acode.edu.au/. This increases the coherence of 
our advice and the communication with our 
memberships.

In February  we developed a new accord with NZATD, 
New Zealand Association for Training and 
Development, thus providing new opportunities for 
both set of members, because we have common 
interests yet our missions do not overlap.  “NZATD is 
New Zealand's professional association for workplace 
learning and performance, training and development, 
and adult education specialists”, see http://
www.nzatd.org.nz/ Building on previous agreements 
with ACODE and ICDE, this new Memorandum of 
Agreement provides reciprocal benefits for our 
memberships, including member rates at our bi-annual 
conferences.

The DEANZ Annual General Meeting was held in 
Wellington during our bi-annual conference, followed 
by the signing of a Memorandum of Agreement with 

ODLAA. It was pleasing to hear AGM reports of the 
healthy state of our association, including that from 
our treasurer. The outcome of elections has enabled the 
Executive to better distribute the leadership for our 
diverse membership  and all of the 2012 Exec now has 
at least one specific responsibility  as you can see in 
this list:

• President - Niki Davis (also interim Webinar 
coordinator)

• Vice President - Mark Brown  (also Research 
Coordination)

• Treasurer - Michael Campbell
• Secretary - Andrew Higgins
• Membership Secretary - Herbert Thomas
• JOFDL Editor - Mark Nichols (also DEANZ 

2012 conference chair) & JOFDL Book 
Review Editor - Julie Mackey

• DEANZ Magazine Editors - Nick McGuigan & 
Thomas Kern and Contributing Editor - Vasi 
Doncheva

• Web site & online presence - Kathryn 
MacCallum & Web site Assistant Editor – 
Keryn Pratt

• Alliances including ODLAA – Bill Anderson
• Schooling sector SIG leader -Derek Wenmoth
• Workforce & designers (SIG title TBC) SIG 

leader Terry Neal
• Library sector SIG leader - TBA

We are delighted to welcome a number of new 
members to our Executive. Thanks to retiring Exec 
Members for their many contributions, particularly 
Kathryn Harris who had played a strategically 
important role as Membership Secretary and Mary 
Simpson as JOFDL editor for book reviews. We were 
pleased to receive names of additional volunteers to 
support DEANZ through the survey at our conference.

The DEANZ feedback survey included this useful 
comment: “Is the distance in DEANZ limiting 
membership and involvement from non distance 
providers and individuals?” DEANZ does have an 
unusually  wide remit and, so far, many  of our alliances 
are with distance organisations. Our conference 
modelled what we advocate in open learning by using 
online tools to share an invited speaker from the USA 
(Ken Kay) with NZEALS conference; Derek Wemoth 
also presented at NZEALS in Toraonga direct from our 
DEANZ conference in Wellington.

Article continued on page 11.   

https://legacy.canterbury.ac.nz/exchweb/bin/redir.asp?URL=http://www.educationcounts.govt.nz/publications/ict/learners-participation,-retention-and-success-in-e-learning-an-annotated-bibliography
https://legacy.canterbury.ac.nz/exchweb/bin/redir.asp?URL=http://www.educationcounts.govt.nz/publications/ict/learners-participation,-retention-and-success-in-e-learning-an-annotated-bibliography
https://legacy.canterbury.ac.nz/exchweb/bin/redir.asp?URL=http://www.educationcounts.govt.nz/publications/ict/learners-participation,-retention-and-success-in-e-learning-an-annotated-bibliography
https://legacy.canterbury.ac.nz/exchweb/bin/redir.asp?URL=http://www.educationcounts.govt.nz/publications/ict/learners-participation,-retention-and-success-in-e-learning-an-annotated-bibliography
https://legacy.canterbury.ac.nz/exchweb/bin/redir.asp?URL=http://www.educationcounts.govt.nz/publications/ict/learners-participation,-retention-and-success-in-e-learning-an-annotated-bibliography
https://legacy.canterbury.ac.nz/exchweb/bin/redir.asp?URL=http://www.educationcounts.govt.nz/publications/ict/learners-participation,-retention-and-success-in-e-learning-an-annotated-bibliography
https://legacy.canterbury.ac.nz/exchweb/bin/redir.asp?URL=http://www.educationcounts.govt.nz/publications/ict/learners-participation,-retention-and-success-in-e-learning-an-annotated-bibliography
https://legacy.canterbury.ac.nz/exchweb/bin/redir.asp?URL=http://www.educationcounts.govt.nz/publications/ict/learners-participation,-retention-and-success-in-e-learning-an-annotated-bibliography
http://www.acode.edu.au/
http://www.acode.edu.au/
http://www.acode.edu.au/
http://www.acode.edu.au/
http://www.nzatd.org.nz/
http://www.nzatd.org.nz/
http://www.nzatd.org.nz/
http://www.nzatd.org.nz/
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Article continued from page 10.   

However, we do perceive some misperceptions, 
perhaps most strongly in the schooling and workforce 
sectors, and we recognise that  there is work to do. For 
that reason the Executive is keep  to support Terry Neal 
as she steps forward to lead a SIG for the workforce 
and training sector that held its first meeting at our 
2012 conference and is she planning to name itself in 
the near future. Librarians also held a successful first 
SIG meeting and feedback received included: 
“advertise your next conference on the NZ libraries list 
serve.” In addition, I was delighted to be elected as a 
Member of the VLN-C Council, which provides a 
voice for schools that are most active in open flexible 
and distance learning and I aim to improve the 
understanding between these two organisations.  Julie 
Mackey  and I also lead a research strand in the annual 
ULearn conferences attended by over 1500 teachers 
that raises awareness of DEANZ and JOFDL. Please 
could our readers consider ways in which YOU can 
raise awareness of DEANZ work (including our low 
individual membership fee of $60), please do get in 
touch with a member of the Exec or myself; your 
support will be welcomed.

The DEANZ 2012 conference was an outstanding 
success for most delegates, as indicated by our 
feedback survey. Chart 1 shows that 100% of the 
delegates who returned a survey found the keynotes 
stimulating and that the conference contributed to the 
professional development of almost all delegates. An 
interesting comment noted the added value of group 
participation that could be promoted in future 
conferences: “We met for the first time (first session of 
conference after 1st keynote) to get to know each 
other, chose sessions to go to (so we didn't double up) 
and then we met after each session and gave a 
synopsis of what we had learnt - brilliant!”  

It is time to start to stimulate energy  towards our 2014 
conference and recruit its leadership, so if you are 
interested in serving please let us know.

Survey feedback on other aspects of DEANZ service 
for members was also revealing as shown in Chart 2. 
Not surprisingly members think that the DEANZ web 
site is effective and are unanimously agree that “the 
DEANZ magazine is worth reading” and that JOFDL 
has developed since 2010 (as well as increasing the 
number of issues each year JODFL has gone open 
access and online and the editors have recruited an 
internationally respected Editorial Board). Perhaps 
most revealing is the size of the “no answer” (many 
around 30% of the responses) that could indicate many 
delegates did not know of these additional aspects of 
our association’s work. Readers are encouraged to help 
the Executive raise awareness of DEANZ 
contributions that stretch well beyond its key event – 
our bi-annual conference.

In reading this magazine you will see that  DEANZ has 
been active and has plans to increase our support 
nationwide and beyond. We look forward to working 
with you in our efforts and are always happy to receive 
feedback. As I said in concluding the welcome in our 
Conference Handbook: “please enjoy your 
participation in our exciting conference and 
networking to support the healthy  development of 
New Zealand’s open flexible and distance learning as a 
relevant part of the reform of our resilient nation and 
shared leadership in the world of education and 
training. Heoi anō, mauri ora.”

Niki Davis

University of Canterbury e-Learning Lab, July 2012
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Distance  educators  were  recognized  for  their 
contribution  to  the  4ield  of  open,  4lexible  and 
distance  education  at  the  biennial  conference  of 
the  Distance  Education  Association  of  New 
Zealand  (DEANZ)  held  at  the  Michael  Fowler 
Centre ,  Wel l ington,  New  Zealand,  from 
11‐13April, 2012.

The  major  prize  was  shared  by  Sandra 
Richardson,  Centre  for  Postgraduate  Nursing 
Studies, University of Otago, Christchurch
and Dr  Julie  Mackey  on  behalf  of  the  Academic 
Staff  teaching  in  the  University  of  Canterbury 
Bachelor  of  Teaching  and Learning  (Primary)  in 
2011.

Sandra’s  project  demonstrated  how  nurse 
education  from  the  Otago  Medical  School  in 
Christchurch  continued  through  the  earthquake 
issues.  The  judges  commended  the  project  as 
being  relevant  to  the wider  NZ  context,  showing 
how  education  continued  (and  can  continue)  in 
time of crisis, speci4ically, showing how open and 
distance  learning  approaches  can  be  used  to 
sustain education. 

Dr  Julie Mackey accepted her award on behalf of 
the  Academic  Staff  teaching  in  the  University  of 
Canterbury Bachelor of Teaching and Learning 

(Primary) who demonstrated how a 
programme‐wide  blended  learning 
approach proved to be a resilient  strategy  in the 
face of natural disaster.

Merit  awards were  also  given to  Jan Bolton  from 
Te  Kura  (The  Correspondence  School)  for  her 
innovative use  of  technology  to  provide  relevant 
arts  education  through  technology;  Tim  Cooper, 
Otago  University,  for  his  development  of  a  new 
model  for  the  delivery  of  distance  theology 
education;  Dr.  Sandi  Shillington,  Massey 
University,  for  her  team’s  work  in  the 
development of a student success framework, and 
Hazel  Owen,  Ethos  Consultancy,  for her  work  on 
the  The  V ir tua l  Learn ing  Profess iona l 
Development Programme.

The judging panel were particularly pleased with 
the  quality  of  applications  for  this  year’s  award, 
commenting  on  how  the  range  of  projects 
submitted  illustrated  how  open  and  distance 
approaches  to  teaching  and  learning  are  now 
becoming  embedded  across  all  areas  of  the 
education system in New Zealand. 

DEANZ AWARDS

DEANZ Celebrates excellence in e-learning, 
distance, open and flexible learning with this years 
successful recipients of the DEANZ Awards.....

ABOUT THE DEANZ AWARD

DEANZ  seeks  to  promote  and 
reward excellence in e‐learning, 
distance,  open  and  4lexible 
learning.   The DEANZ Award is 

open to individuals or groups in 
New  Zealand,  or  New  Zealand 
citizens  living  overseas,  who 
have  completed  a  project  that 
meets the criteria of the Award.
Awards  are  given  for  projects 
that  advance  understanding  of 
best  practice  in  e‐learning, 
distance,  open  and  4lexible 
learning  in  New  Zealand;  are 
original  or  innovative  in 
concept  or  application;  are 
r e l e v a n t  t o  a n d  wh o s e 

outcomes  are  useful  to  the  e‐
learning,  distance,  open  and 
4lexible‐learning community.
The award is made biennially to 
coincide  with  the  DEANZ 
national conference.

Contact:
Derek Wenmoth
Convenor of judges 
Phone  021  336971  or  email 
Derek.wenmoth@core‐ed.org 

Celebrating 
Excellence

mailto:Derek.wenmoth@core-ed.org
mailto:Derek.wenmoth@core-ed.org
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The Journal of Open, Flexible and Distance Learning is 
a refereed journal published at least  twice annually by the 
Distance Education  Association  of New Zealand 
(www.deanz.org.nz). It  publishes articles relating to 
primary research  investigations, literature reviews, the 
application of distance education innovations, and the 
experiences of teaching at  a distance. This is a call for 
submissions for the themed issue to be published in April  
2013 on the theme: Primary and Secondary Distance 
Education: Expanding the knowledge base in the schools 
sector.

Focus of the themed issue:

Despite a history of over 90 years, to date there has been 
little published research on the use of distance education 
in the primary and secondary environment in New Zealand 
or other countries in Australasia. Barbour (2011a) 
examined 262 articles from the main distance education 
journals for Australia, Canada, New Zealand, and the 
United States (including the Journal of Flexible, Open, 
and  Distance Learning) from 2006 to 2010 and found only 
1 of the 262 articles related to  distance education in  the 
schools sector in New Zealand.  Further, during this five-
year period only three of the 21  articles published by the 
Journal of Flexible, Open, and Distance Learning  related 
to primary and secondary distance education in any 
country.

Unfortunately, this lack of coverage in the academic 
literature is not  consistent with the level of activity that  is 
occurring.  For example, at present:

• The Correspondence School/Te Kura is making 
the transition from a primarily correspondence 
model to incorporating more and more online 
delivery of their curriculum.

• The e-learning clusters of  the Virtual Learning 
Network are maturing, becoming sustainable, and 
expanding in  their traditional rural areas, while 
the development of urban clusters or loops are 
starting to occur.

• Over the past two years a cluster focused 
specifically on providing distance education to 
primary students have been established.

• The number of tertiary institutions providing 
distance education  opportunities for secondary 
students is increasing.

There are many different  and diverse models of distance 
education  delivery happening in the schools sector, much 
of which  is going unnoticed by the larger distance 
education community.

This situation is not  specific to New Zealand.  With the 
exception  of the published material focused on primary 
and secondary  distance education in the United States and 
Canada, the same could be said of most  countries in 
Australasia.  However systematic research into distance 
education  in the schools sector is needed now.  In the last 
two  years, various publications have highlighted the 

discussion  related to the future of the New Zealand 
schools sector (Barbour, 2011b; Wenmoth, 2011; Davis 
2010, 2011; Parkes Zaka and Davis, 2011). It  is timely to 
highlight  empirical work into distance education in the 
primary and secondary settings. (References available 
online).

Submissions:
The proposed issue of JOFDL seeks to advance 
understanding of distance education in the schools sector 
in New Zealand, Australia and other Pacifica countries.  
Contributors will focus on some aspect  of distance 
education  in the schools sector. As a guide, submissions 
that  address the following areas will be considered for 
publication in this special issue:
a) the challenges of providing distance education to 
primary and secondary schools in rural and remote areas;
b) the transition from more traditional methods of distance 
delivery to methods that  take advantage of Internet-based 
tools in the schools sector;
c) the use of Web 2.0 tools, as opposed to more traditional 
learning management systems, to deliver distance 
education in the primary and secondary environment;
d) the actual implementation – including the design, 
delivery, and support –  of primary and secondary distance 
education;
e) the unique challenges for implementing primary  and 
secondary online learning in urban environments; and
f) the movement of tertiary organisations into distance 
education for the schools sector.
This list is not  exhaustive, and all submissions related to 
distance education in the schools sector in New Zealand, 
Australia and other Pacifica countries will be considered.

Ideally, submissions will include a carefully developed 
argument  in  response to a single issue.  Such responses 
may include empirical work; critical literature reviews 
which form scholarly responses to  relevant  questions 
related to distance education in the schools sector; or 
contextualised accounts from the schools sectors that are 
linked to established theory in distance education.  
Engagement  with  recent scholarly publications is 
expected.  All submissions will receive a minimum of two 
reviewers undertaken following a ‘double blind’ peer 
review process.

Prospective authors will need to  register with  JOFDL and 
m a k e a l l s u b m i s s i o n s o n l i n e : h t t p : / /
journals.akoaotearoa.ac.nz/index.php/JOFDL/. Articles 
should be submitted by December 1, 2012 for 
consideration  and review. Please  select the  “Special 
issue – Primary and Secondary Education” section during 
the submission process. Questions and/or one-page 
article abstracts for preliminary feedback can be directed 
t o t h e i s s u e e d i t o r s M i c h a e l B a r b o u r 
( m k b a r b o u r @ g m a i l . c o m ) a n d K e r y n P r a t t 
(keryn.pratt@otago.ac.nz).

Journal of Open, Flexible and Distance Learning
Call for Papers from Michael Barbour and Keryn Pratt

http://www.deanz.org.nz/
http://www.deanz.org.nz/
http://journals.akoaotearoa.ac.nz/index.php/JOFDL/
http://journals.akoaotearoa.ac.nz/index.php/JOFDL/
http://journals.akoaotearoa.ac.nz/index.php/JOFDL/
http://journals.akoaotearoa.ac.nz/index.php/JOFDL/
mailto:mkbarbour@gmail.com
mailto:mkbarbour@gmail.com
mailto:keryn.pratt@otago.ac.nz
mailto:keryn.pratt@otago.ac.nz
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Submission
We wish to specifically  address following elements in 
the terms of reference:
1. What are your ideas for the best technological 

infrastructure that supports teaching and learning 
in 21st century schools? 

2. How might technology increase collaboration 
between neighbouring schools, and between 
distance learners?  

Consider how the rollout  of ultra-fast broadband 
(UFB) will affect teaching techniques and processes, 
and whether additional resources or training may 
further enhance the positive effect of UFB on teaching 
and learning outcomes. In particular, investigate the 
role and efficiency of the Network for Learning.

1 What are your ideas for the best technological  
infrastructure that supports teaching and 
learning in 21st century schools? 

A common feature of 21st Century  teaching and 
learning is the concept of ubiquity, understanding that 
this activity is no longer bound in terms of time and 
space. Learners must be able to carry out their learning 
activity at any time, in any place, at any pace and with/
through any device. It  is the emerging technological 
infrastructure that is enabling this to occur. In turn, this 
creates opportunities to re-think our design and use of 
the physical spaces used for teaching and learning. 

DEANZ has conducted research into the VLN e-
learning clusters of schools and identified that the 
most mature cluster included a redesign of their 
classroom and other space for secondary students 
moving away from class-sized rooms to more flexible 
space associated with libraries and media centres, 
which could be facilitated with less staff and freeing 
up teachers to engage on personalized basis for much 
of the time. 

The Roxborough Area school plans and related advice 
and information are presented through the Ministry of 
Education VLN LCO handbook matrix section 
‘Learner Needs’ in the ‘Implementation’ phase 
“Provide ongoing support for learners in this 
environment.” 2

The critical thing to note here is the move away from 
teacher-centric classrooms to larger open plan spaces 
that enable learners to move between learning styles 
while retaining adult supervision and support. This is 
consistent with what we understand to be what the 
research and experience is showing up internationally. 

Many more spaces outside schools including libraries, 
marae, youth centres and tertiary centres and 
workplaces are being ‘colonized’ for more 
personalized schooling; it is expected that this will 
grow. E.g., Te Kura (The Correspondence School) 
plans its Learning Advisories in many locations for its 
innovative ‘authentic’ learning track in the November 
2011 DEANZ Magazine.2

2 How might technology increase collaboration 
between neighbouring schools, and between 
distance learners?  

Technology  is undoubtedly driving many of the 
international developments and growth in open, 
distance and flexible learning – at all levels of the 
education system. A recent keynote at the DEANZ 
conference by Paul Bacsich provided a comparative 
view of worldwide developments in this area, and 
noted that there is increasing overlap between 
secondary  and tertiary education. A useful overview of 
e-campus developments including schooling can be 
seen online as part of the VISCED project, including 
an overview of New Zealand.3

Article continued on page 15.    

Inquiry into 21st Century Learning Environments and 
Digital Literacy 
Derek provides us with the DEANZ Government submission in its entirety

Derek Wenmoth, DEANZ Vice President, CORE Education, 
11 May 2012

http://www.vln.school.nz/pg/groupcms/view/8488/
http://www.vln.school.nz/pg/groupcms/view/8488/
http://www.vln.school.nz/pg/groupcms/view/8488/
http://www.vln.school.nz/pg/groupcms/view/8488/
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The compulsory schooling sector
In New Zealand we have nearly  20 years of 
experience in the use of technologies in the 
schooling sector to support collaboration between 
and among schools, including for distance learners. 
Early adopters include:

 The CANTAtech4 project (begun in 1994) as 
a collaboration between seven rural area 
schools in Canterbury using audio graphics 
technologies, which has now become a 
regional cluster of over 30 schools called 
Cantanet that collaborate through a variety  of 
services supported by the VLN led and 
directed by an ePrincipal. Cantanet is also 
invoved in a regional e-learning project to 
develop personalized blended learning in 
c o l l a b o r a t i o n w i t h We s t N e t 5 w i t h 
professional developments support from the 
University of Canterbury e-Learning Lab6; 

 OtagoNet7 (begun in 2002) as a collaboration 
between 9 rural secondary schools in Otago, 
using video conferencing technologies and 
more recently  blending in other technologies 
including LMS with support from the 
University of Otago Distance Education 
Centre8;

It is important to note the evolution of the networks 
of schools and their partners who contribute 
professional development and research, as well as 
the growth of the networks and links between them. 

Since then more than a dozen other clusters in rural 
parts of NZ have been established and now 
participate in a network known as the Virtual 
Learning Network (VLN) Community9 started in 
2002 at the Correspondence School. This network 
now operates nationally, and current data reveals 
participation as at least: 

• Total Clusters: 15
• Total Schools:   147
• Total Teachers:   147
• Total Courses:   150
• Total Classes:   294
• Total Enrolments: 1550

More recently clusters of urban schools have begun 
operating, based around the fibre networks that are 
being developed ahead of the UFB roll-out. CORE10 

has a particularly close relationship with the Greater 
Christchurch Schools Network (GCSN11) which is a 
part of a wider network of such groups across the 
country called the SuperLoop Forum. Current data 
from this group reveals participation as:
* Total number of regional clusters involved 13
* Total number schools participating: 375
* Total number schools connected to fibre (Dec’11): 

220
* Total number schools connected to fibre (Dec’12): 

478
* Total number students expected to benefit 202,500
All of the programmes mentioned above operate to 
varying degrees by creating opportunities for 
learners to access their learning from outside of the 
school they are physically attending. In most cases 
this will be for just one or two courses – subjects 
their own school can’t provide, but by accessing 
remotely, they are able to stay in their local school 
and remain a part of their local community. 

It should be noted, of courses, that schooling 
networks do not evolve into the same model of 
networked communities. Differences in cultural and 
geographical groups will continue to emerge with 
some learning communities that will be local, 
culturally discreet, community based learning 
environments with links to outside expertise. Others 
are likely to be extremely diverse and cross-linked 
for many curriculum areas. 

Professional learning and development
In addition to these learner-facing programmes, there 
is also an increasing use of these technologies to 
enable forms of teacher professional development. 
CORE has responsibility  for operating the national 
Virtual Professional Learning and Development 
Programme (VPLD12) as part of the current PLD 
contracts with the MoE, and also provides a number 
of online PD options for schools through its CORE 
Achieve13 programme. These offer innovative, cost 
effective ways of linking like-minded teachers with 
experienced mentors and facilitators in areas of their 
special interest or need. The VPLD programme was 
recently  awarded a merit award by the DEANZ in 
recognition of its achievements in this area.                     

Article Continued on page 16.
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Initial teacher education
Initial teacher education has also been impacted and 
at least one programme has adopted open flexible 
and blended distance learning alongside campus 
based offerings to address the need to partner with 
schools and prepare new teachers for and with 
partner schools. That University of Canterbury 
programme received the major DEANZ award in 
2012 to recognise its resilience, relevance and reform 
because its achievements that can inform practice in 
other programmes of initial teacher education. It is 
also one of the only programmes to include the topic 
of virtual schooling.

The integral adoption of the Moodle LMS provides a 
sustainable flexible teaching space that is adapted to 
regional variations, such as the Rotorua regional 
teacher education programme initiated by Rotorua 
Principals in 1997 in partnership with the 
Christchurch College of Education and Waiariki 
Institute of Technology. This Flexible learning 
Option (FLO) that has continued with the merger 
with the University of Canterbury (UC) in 2007 
giving adult learners living within this region and 
rural Aotearoa NZ access to a quality university 
teacher education qualifications. On average 40% of 
the students who choose and are selected for this 
flexible learning option identify as Maori (Hunt, 
201114). In a recent research project the Rotorua UC 
year 2 students identified the use of Forums within 
their Learn (LMS) sites as one of the most effective 
e- learning strategies for collaborating with other 
distance learners and their lecturers (Needham et. al. 
201115). From 2010 UC was encouraged to use the 
same ePortfolio platform as schools (MoE 
MyPortfolio Schools) and this has enabled students 
and supervisors to build relevant skills and practices 
that transfer while on school experience at the start 
of the teachers’ career. UC FLO student teachers 
quickly learn how to learn and take responsibility  for 
their learning using current technologies. Graduates 
of the UC FLO programmes are often observed 
leading or modelling up to date ICT in the schools 
where they are employed.

Most notably, the partnership with Rotorua schools 
has resulted in addressing the region’s shortage of 

teachers and increased the cultural competence of 
teachers during their initial programme. This also 
illustrates possible changes in the timing of when 
and where learning can occur, including the spread 
of handheld devices covered by another topic in the 
enquiry.

3 Consider how the rollout of ultra-fast 
broadband (UFB) will affect teaching 
techniques and processes, and whether 
additional resources or training may 
further enhance the positive effect of UFB 
on teaching and learning outcomes. In 
particular, investigate the role and efficiency 
of the Network for Learning.

A number of links have been made above to 
approaches to professional learning and development 
that include virtual learning, mentoring and the use 
of networks of people linked through technology.  An 
key strategy for the update and effective use of the 
UFB and the Network for Learning will be relevant 
use of the Network for Learning for professional 
development and appraisal as well as recognition of 
achievements in virtual environments. The uptake of 
MyPortfolio to showcase teachers’ outstanding 
achievements is one example that also provides 
resources for others to draw upon. This is already 
occurring from the beginning of a teachers’ career, 
but challenges are foreseen unless barriers to initial 
teacher education are removed.

Initial Teacher Education
Although initial teacher education (ITE) programmes 
prepare teachers for New Zealand schools, the 
schooling division of the Ministry  of Education 
currently appears unable to provide any support  or 
guidance because ITE falls within the remit of only 
the tertiary sector. In reality initial teacher education 
engages in both sectors and lack of coherence in 
national policy is likely to retard developments. John 
Goodlad recognised this when he spoke of the need 
for ‘simultaneous renewal’ of teacher education and 
school education, stating “one cannot change without 
the other”. 

Article Continued on page 17.
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Similar challenges in the UK and USA have been 
recognised and the targeted initiatives started in 
England (project INTENT), USA (preparing 
tomorrow’s teachers to use technology, PT3) and 
other countries (e.g. Enlaces). However, New 
Zealand has not funded a national initiative to 
support such ‘simultaneous renewal’ with 
information and communication technologies (ICT). 
Niki Davis’ entry on technology  in preservice teacher 
education in the most recent international 
encyclopaedia of education16 (2010) describes the 
three main goals of embedding ICT in teacher 
education as follows:

(1) preparing teachers to use ICTs in 
educationally  effective ways; (2) preparing 
K-12 teachers to teach ICT related content; 
and (3) applying ICTs to serve teacher 
education. In essence technology is a cross-
curricular theme, a content area, and a tool 
that can be applied to learning and teaching, 
w h i c h i n c l u d e s t h e u s e o f 
telecommunications to improve access to 
education. (Davis, 2010: 217)

The complex challenges of school renewal and 
teacher educator professional development are 
intensified in teacher education. Many teacher 
education programmes work synergistically with 
school partners so that student teachers can bring 
new knowledge and skills into their classrooms and 
schools, which results in significant curriculum and 
professional development within partner schools. 
Thus innovative init ial teacher education 
programmes can impact schools through 
simultaneous renewal but it will never be easy, as 
outlined in the same entry: 

This final section reviews four issues in 
technology and teacher education: faculty  and 
organizational development and related 
national initiatives, equitable access to 
technology and teacher education, and the 
challenge of researching this field. Faculty 
and organizational development have been 
and will remain a major challenge worldwide 
because technology and education continue to 
evolve. ICTs are best viewed as clusters of 
innovation that are adopted and/or rejected by 

individuals and organizations in stages. For 
example, as described earlier, best practice in 
the preparation of preservice teachers to use 
an interactive whiteboard in a high school 
classroom includes adoption of new 
hardware, software, and procedures in the 
preservice program by  faculty with the 
support of staff and administrators, along 
with similar adoption in the school where 
preservice teachers practice. Goodlad (1994) 
described the link between the development 
of colleges and K-12 schools as simultaneous 
renewal to emphasize that one could not 
come before the other; both must develop 
together. The adoption of each cluster of 
innovation takes place in stages and the speed 
of adoption is related to the concerns of each 
organization and individual with related 
development of TCPK [pedagogy that is 
designed in relation to both the content being 
learned and the ICT selected] and resources 
(Davis, 2008). In the eclectic range of 
strategies used to promote effective practice 
with technology in preservice teacher 
education, technology mentoring is one of the 
most successful strategies because it takes 
individual faculty concerns as a starting point 
and provides one-on-one support from a 
student who also gains knowledge of 
educational practice (Thompson et al., 2007). 
(Davis 2010: 220)

In New Zealand institutional, faculty, programme 
and course development of initial teacher education 
is currently the responsibility  of individual 
institutions. Therefore it is useful to note that initial 
teacher education is funded through student fees plus 
the SAC distributed by  the Tertiary Education 
Commission, and that teacher education numbers 
currently sit within the capping of student numbers 
in tertiary education. No special provision is made 
for teacher education.

The New Zealand Graduating Teacher Standards set 
and monitored by the New Zealand Teachers Council 
(NZTC) are being update in relation to digital 
Literacies. 
 

Article Continued on page 18.
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 Initial teacher education programmes are regularly 
reviewed by NZTC. The team who undertook a 2011 
review of the University  of Canterbury degree 
programme that prepares primary teacher originally 
indicated a lack of willingness to engage with online 
components that are carefully blended into this 
programme17. Therefore material was printed off and 
lost some of its functionality. However, the 
programme’s many innovations with digital 
technologies were commended after the teacher 
educators had explained the blend of online 
resources and learning processes, offerings on 
campus and in the regions, interviews preceding 
enrollment, and a range of experience in partnership 
with schools. This suggests that  a strategic view of 
the preparation of new teachers would best  include 
the agencies that work with teacher education as well 
as the institutions that provide such programmes. 

There has been no review of the practice with ICT in 
initial teacher education programmes in New 
Zealand for around ten years (Keryn Pratt  produced a 
review about a decade ago). Over the last  decade 
there has been a range of development with the 
application of ICT, such as blended online learning 
in the University  of Canterbury (Hunt et  al, 2011), 
the emergence of blended learning in the University 
of Otago18. As noted above there has been no 
national initiative in this area. International reviews 
are not easily transferable to this bi-cultural nation 
with its strong commitment to maintaining education 
in rural areas, including the Virtual Learning 
Network and e-learning clusters of rural schools 
(described earlier). In introduction the Learning 
Communities Online handbook the Ministry 
recognized that:

We live in an age of ‘collabetition’, where the 
traditional view of schools as being in 
competition with one another must be 
balanced against  the considerable benefits of 
collaboration and supporting each others’ 
work. Commitment  to being a part of a LCO 
is one way of achieving this. 19

It is import to recognise that initial teacher education 
is part  of the complex partnerships that make up 
‘collabetition’ in New Zealand’s schooling sector 

today  and into the future. Therefore, the production 
of a nationwide view is urgently required followed 
by strategic initiatives, as necessary.

Recommendations

The following recommendations are made in support 
of the issues identified in the preceding pages, as a 
means of providing a way  of further developing the 
opportunities that are already in existence through 
open, distance and flexible learning practices being 
demonstrated in a number of NZ contexts. 

1. That a working group be established to 
explore the range of policy issues that have 
been identified by the ODL community  in 
relation to the provision of open, distance and 
blended learning at the school level. Terms of 
reference may include:

a. Sharing of the student funding (EFT) 
be shared across schools

b. Considera t ions for networked 
staffing, including management units 
and appraisal shared among schools

c. The implicat ions in terms of 
assessment and record of progress for 
each student and additional categories 
to enable multiple ownership  and 
secure use of data

d. Alternative funding models to those 
based on ‘seat time’ and attendance

e. Create more flexibility in roles in 
education beyond moving away from 
the teacher in charge of a classroom. 
There is a growing body of evidence 
of the decoupling of a classroom 
teacher into multiple roles (e.g. e-
teachers, m-teachers, d-teachers) 

f. M o r e a p p r o p r i a t e m o d e l s o f 
professional learning development, 
support and distributed leadership

g. Expansion of the initial teacher 
education skill-set  to be developed in 
partnership with schools with access 
to N4L, including experience of 
facilitating distance and blended 
learning across networked schools

Article Continued on page 19.
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h. The coordination is required nationally, locally etc.
i. Governance models appropriate in a networked 

schooling architecture
j. What are the best  ways to provide resources for 

learning to support educators and learners in this 
environment and encourage them and others 
outside the sector to contribute to these resources? 
What are the appropriate storage, access and use 
agreements required, including use outside 
schools? 

k. Appropriate Copyright and IP issues and its 
management in ways that empower educators and 
learners to support growth of the N4L, which has 
begun with the adoption of Creative Commons 
licensing by the MoE.

In addition, the following recommendations are 
made for immediate consideration and action:

1. Bring UFBiS related changes to the attention 
of other bodies that are also likely to need to 
update their knowledge, work practices and 
increase professional development in order to 
respond to changes in the school sector such 
as ERO, TEC, NZCER, etc. 

2. Commission research of several diverse 
schooling networks that have revolutionised 
their practice, including their distributed 
leadership strategies, using an approach that 
sets up  reference sites, resources and advice 
as the longitudinal research develops.

3. Commission research to provide a nationwide 
view of development required to ensure that 
initial teacher education prepares teachers for 
networked schools and the Network for 
Learning. Also to identify the ways that this 
supports the schooling sector to develop and 
disseminate best practices. 

4. Ensure that the programmes preparing 
teachers and/or providing professional 
learning development are able to access and 
support development of the planned Network 
for Learning, including access to enrol and 
manage learners in virtual environments such 
as MyPortfolio for schools from the very 
beginning of a teachers career, i.e. at the start 
of the programmes.

5. Include in this research the development of 
professional experiences so that some newly 
qualified teachers are prepared to teach 
through technology and/or mentor students 
who are learning with support from teachers 
at a distance.

6. Monitor relevant developments nationally 
and overseas, including the uptake of 
overseas schooling offerings in New Zealand 
and the export of schooling overseas.
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DEANZ EXEC

Katherine Harris works for the University 
of Otago’s Wellington campus where she is 
Programme Manager for the Occupational 
and Aviation Medicine Unit. This is an 
entirely distance-taught programme with 
students from all over the world who do 
interesting jobs such as evacuating injured 
soldiers from war zones, providing 
medical assistance after disasters such as 
earthquakes/tsunamis and managing the 
medical requirements of a range of 
industries around the world. The highlight 
of her job is the annual residential school 
where she gets a chance to meet the 
students and participate in learning 
activities which have seen her fly 
aerobatics over the coast of Portugal, go 
down a coal mine in Hamilton and visit 
military bases in the Middle East. As travel 
is her passion she is thrilled to have a job 
that allows her to indulge in this from time 
to time

Katherine enjoys the challenges that 
distance learning in an international 
environment throws her way and is 
passionate about  ensuring that  the students 
have a wonderful experience while 
studying with the University of Otago. She 
has had a steep learning curve with 
technologies such as Moodle, Doodle, 
OceanBrowser, Joomla and all sorts of 
other strange words, and is learning new 
things all the time

In her spare time, while saving up for the 
next  travel adventure, Katherine enjoys 
walking and exploring areas closer to 
home. She is just beginning to regain full 
movement again after completing a 150km 
cycle on the Central Otago Rail Trail.

At the DEANZ Conference this year DEANZ and ODLAA 
signed a Memorandum of Understanding. The MoU re-
established a formal relationship between the two organisations. 
There had been a previous MoU but it lapsed in the early  2000s 
when distance learning organisations generally were struggling 
to retain membership and appeared to have lost a sense of 
purpose. Over the last five years or so both DEANZ and 
ODLAA have grown stronger once more and the renewed 
commitment to the ideals of open, flexible and distance learning 
can be seen in both organisations. 

The MoU indicates that  DEANZ and ODLAA share a wish to 
strengthen the distance education community throughout 
Australasia. A key aspect of this wish is expressed in the 
agreement that DEANZ and ODLAA members will be able to 
access each others’ biennial conferences at members’ rates. This 
is a substantial practical step that makes the possibility  of sharing 
ideas and experiences considerably easier. With this in mind, it  is 
worth encouraging DEANZ members to attend and possibly 
contribute to the ODLAA conference in February next year 
(odlaa.org/summit2013). In addition, the organisations agreed to 
promote joint research activity and to work towards hosting 
local, national and regional professional development events. 

Niki Davis and Julie Willets were the co-signatories on the MoU 
on behalf of DEANZ and ODLAA respectively. 

DEANZ and ODLAA Forge a Shared Commitment 
to Enhance the Distance Education Community in 

Australasia  
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DEANZ Website Updates

Welcome to a new issue of the DEANZ magazine. In this issue I thought I would highlight some of 
the latest and most popular updates made to the DEANZ website (www.deanz.org.nz)

DEANZ Webinars

Did you know that DEANZ regularly holds webinar on a range of different topics that are of interest 
to our DEANZ members? These webinars are advertised regularly via our DEANZ Member mailing 
list. If you have missed any of these you can view these webinars by accessing our Past Webinar 
recordings (http://www.deanz.org.nz/home/index.php/webinar-recordings). Please note you will 
need to log in to listen to these recordings. If you have forgotten your login view our past magazine 
article that tells you how to request your login details  (http://www.deanz.org.nz/home/images/
newsletters/May10.pdf) .

If you think you would like to present at one of these webinars  please contact DEANZ president 
Niki Davis (http://goo.gl/qzbDm ) to discuss dates/topics. 

DEANZ Adobe Connect is currently supported by the University of Canterbury e-Learning Lab 
(http://goo.gl/Wf7rv ).

DEANZ Conference 2012

Once again this year DEANZ held a highly successful conference. This year all presenters  were 
given their own pages to add content. You can still access these pages on the DEANZ website 
(http://goo.gl/SZBwQ) as many of these presenters  have included their papers and PowerPoint’s 
from the conference. Just click on the session links to view the presentation and their details.

Also all refereed papers from the conference have been published in the Journal of Open, Flexible 
and Distance Learning (JOFDL). You can download a copy of the journal from http://
journals.akoaotearoa.ac.nz/index.php/JOFDL/ 

Well that is  all for this issue. See you next issue were I will be letting you know about the latest 
additions to the DEANZ website.

Kathryn MacCallum
DEANZ Website Editor 

DEANZ Online
Kathryn MacCallum, website editor, for DEANZ is 
committed to providing DEANZ members with up-
to-date snippets of how-tos, upcoming events and 
web updates so watch this space!

DEANZ Website 
updates
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Educational organizations are evolving and 
increasingly  adopting e-learning and at the same 
time partnerships are expanding to increase access 
and improve student outcomes for diverse people 
and contexts (Davis, 2010; Anderson, 2010). 
Recent research provides evidence on the potential 
of blended online learning in tertiary education to 
improve outcomes for learners if implemented 
effectively (e.g. Means et  al. 2009; Higgins & 
Prebble 2008; Greenwood, Te Aika & Davis, 
2011). In New Zealand, the rollout of ultra fast 
broadband in 75% of the population and 95% of 
schools is one of the highest priorities of the 
government. Tertiary education students are 
competent users of ICT in their everyday life and 
expect to remain connected (Anderson et al., 
2010). However, the challenges providers of 
tertiary  education face in addressing the new 
demands are abound. 

Experience from the dissemination of the “Taking 
the Lead” project that provides workshops on 
strategic management of e-learning (Higgins & 
Prebble, 2008) indicated an urgent need for 
resources for leaders and staff to inform their 
planning for campus developments of teaching and 
learning space, ICT services, curriculum and 
assessment. For these reasons a small amount of 
national funding was provided by Ako Aotearoa to 
a research team drawn from DEANZ led by their 
president to produce the first system-wide set of 
scenarios to guide tertiary education towards more 
effective practices.

During 2011-2012 this DEANZ project “2016 
scenario guide to effective tertiary education in 
New Zealand” has created a set of scenarios for 
2016, while also identifying and describing 
promising precursors of this future tertiary 
education ecosystem that can be recognized in 
2011. It is based around the broad question “What 
will tertiary education ‘look like’ in 2016?” This 

question gives rise to a number of issues that lead 
discussion during semi-structured interviews with 
educational leaders. Interviews with 16 expert 
leaders in the tertiary sector in New Zealand and 
internationally, as well as relevant literature were 
analyzed using UK higher education (JISC) 
developed scenario building strategies. The method 
is based on creating a series of 'different futures' 
generated from a combination of known factors, 
such as demographics, with plausible alternative 
political, economic, social, technical, legal and 
environmental (PESTLE) trends which are key 
driving forces. 

The scenario set for tertiary education in 2016

The collective scenario set of effective tertiary 
education in 2016 aims to provide a system wide 
view across the whole tertiary education sector in 
New Zealand. 

Article continued from page 23.  

DEANZ Research into the Future of Tertiary Education 
in 2016
Niki Davis, Pinelopi Zaka, Andrew Higgins, Bill Anderson & Gordon 
Suddaby

Figure 1: The DEANZ scenario set  of New Zealand tertiary 
education in 2016 (see also http://akoaotearoa.ac.nz/projects/
2016-scenario-guide-effective-tertiary-education-new-zealand).

http://akoaotearoa.ac.nz/projects/2016-scenario-guide-effective-tertiary-education-new-zealand
http://akoaotearoa.ac.nz/projects/2016-scenario-guide-effective-tertiary-education-new-zealand
http://akoaotearoa.ac.nz/projects/2016-scenario-guide-effective-tertiary-education-new-zealand
http://akoaotearoa.ac.nz/projects/2016-scenario-guide-effective-tertiary-education-new-zealand
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This system wide view involves universities, 
institutes of technology and polytechnics, Wānanga, 
private tertiary  education providers, adult and 
community  education workplaces, as well as the 
forms into which they may evolve in 2016. This is 
the first  future system-wide view produced in the 
world, as far as we are aware and you can interact 
with it now on the Ako Aotearoa web site.

The scenario set is based on two dimensions or axes 
as shown in figure 1. The dimensions represent the 
major forces that  appear to have a big impact on the 
future of education in New Zealand for 2016. The 
first pair of opposing factors or driving forces is 
‘standardized’ and ‘customized’ education, which 
represents the tension between enabling flexibility 
and stakeholder choice, including choices made from 
learners, and complying to pre-defined standards 
with minimal opportunities for choice. The second 
pair of driving forces focuses on educational 
ins t i tu t ions’ autonomy and the academic 
independence enshrined in New Zealand law so that 
academics and their organizations to ‘face the 
academy’. At the same time they are also 
increasingly  drawn to face up to the needs and 
demands of New Zealand employers, professions and 
iwi. 

The dotted lines around the geometric shapes 
indicate the ease of flow into and out of tertiary 
education. The arrows at the centre of the axes 
indicate that courses and resources can be recycled 
between scenarios. The two pairs of driving forces 
led to a set  of four interacting future scenarios for 
New Zealand tertiary  education. Starting from the 
bottom right and moving anti-clockwise:

1. Articulation 
In this scenario, a Tertiary system is focused on 
providing ‘raw material’ for today’s industry and 
business which is expected to be just like tomorrow’s 

industry and business. As education ‘faces the 
academy’, the focus is ‘internal’.  The institutions 
and academic networks are pre-occupied with their 
own systems and structures, they want to ensure they 
are doing what they currently do well, rather than 
looking to the future and looming changes. 
Institutions are reluctant in taking risks and prefer to 
operate the same way they have been operating in the 
past. Some of the community will be reasonably 
happy because they will be confident that the system 
is delivering the same product as they received. 
Flexibility for the students is apparently increased, as 
qualifications are mapped, increasingly portable and 
transferable. Courses can be offered on-campus or in 
online/blended modes.

2. The “Supermarket” 
In this scenario, prescriptive standards are set out to 
face employers, professions, and iwis. Massive range 
of courses and units of study/training are produced, 
which are most effective where they  engage with 
learners’ concerns, e.g. relevant up  skilling. Research 
and consulting services reduce their connection with 
teaching and learning in tertiary education. Digital 
technologies are employed to increase production 
and efficiency of guidance and assessment of 
students. E.g. a future MUVE game may  engage 
thousands of students online while generating 
individual learning analytics for teachers, who 
develop and guide use of supplementary  resources, 
including Open Educational Resources. 

3. Quality Branded Consortia 
The academy responds to increasing demands from 
students for programmes that link them to 
professional networks within and beyond New 
Zealand. Consortium brands bring New Zealand 
tertiary  education into the global market as a partner 
with an edge on creativity through diversity. 
Increases in interdisciplinary programmes and 
faculty collaboration are observed, which include

Article Continued on page 24.
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students working on project in work mode of 
multinationals; products are often showcased in e-
portfolios, while digital technologies enable sharing 
of resources and collaborative project work, links to 
business and Open Educational Resources. A small 
pool of high quality among the massive growth of 
resources reassures the nation that tertiary education 
is valuable. 

4. Self Determination 
Self determination evolves with support of society, 
including employers, to become part of life-long 
learning that starts with students’ school projects and 
continues when employed. Advisors and faculty in 
the tertiary  system recruit and work with student 
men to r s i n employmen t and communi ty 
organisations to provide contexts and motivation and 
some quality  assurance on student progress. The 
process also contributes to updating of those 
education and training organisations. Networked 
digital technologies are applied to within assessment 
and enable increasingly integration with learning 
activities and summative benchmarking. Students 
may demonstrate their knowledge and skills by 
developing ePortfolios and their mobile devices 
support the gathering of evidence about learning. 
Interdisciplinary instructional materials accessed by 
students among a wide range of instructional 
material complement opportunities to assist in 
vocational and research projects. The students also 
contribute their own resources. Advising, library and 
other support  staff play key roles in these creative 
learning organisations that emerge within tertiary 

institutions. Space is utilised in different ways and 
there are a few strong overseas partnerships, 
including multinational companies and pacific 
communities in need of support.

Next steps 
This scenarios set aims to assist tertiary  education to 
clarify pathways and quality outcomes, and we found 
at ULearn’11 that they could also be applied to the 
schooling sector. We have workshoped the resources 
with TeLRG and at the DEANZ 2012 conference, 
where we  discussed about the precursors that can 
already be seen in 2012 and the ways the scenario set 
can be used to inform future organizational and 
programme development. The project results are 
publ ished by Ako Aotearoa (see : h t tp : / /
akoaotearoa.ac.nz/projects/2016-scenario-guide-
effective-tertiary-education-new-zealand) and we 
invite professionals in tertiary  organizations to start 
using the available resources and to provide their 
feedback and questions. Our team is currently 
developing a new set of resources that key 
stakeholders in tertiary  institutions can use to reflect 
on their policies and to inform their plans while 
engaging with each of the four scenarios. 
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NZATD 2012 Conference

25th & 26th October 2012

ELLERSLIE EVENTS CENTRE AUCKLAND.

CONTACT: Jayne Richardson, Just Right Events. PHONE: !"#$%&$%'($()&&$* EMAIL: Jayne.richardson@justrightevents.biz

The Learning and Development 

Event of the year! 

*$ Hear about successful New Zealand  

L & D initiatives from a variety of sectors 

including education, retail, government  

and technology.

*$ Experience a true paperless environment 

on Day 2 where you can interact with 

others using your own tablet PC.

*$ Join us in recognising individuals that have 

made an outstanding contribution to L & D 

in the past year.

*$ A new 1 ! day format with keynote 

+,-./-0+$12$34-$50+3$6.7$.26$.$

technology showcase on the second day.

Early Bird Discount.

Prices start from $650 (excl. GST) 

810$9-9:-0+$.26$.85;<.3-$9-9:-0+$

only. This includes the conference cost, 

awards dinner and the Tablet PC . 

Bookings now open.

To book visit our new website  

www.nzatd.org

Numbers are limited so book early to 

avoid disappointment.
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Upcoming Events 

Seventh Pan-Commonwealth 
Forum on Open Learning (PCF7)
November  2013
Co-hosted by Commonwealth of 
Learning and the Federal Ministry 
of Education with the National 
Open University of Nigeria.
www.col.org/PCF7 

The Fourth International M-
Libraries Conference 
24 - 26 September 2012
Hosted at the Open University, UK
www.m-libraries.org 

NZATD 2012 Conference
25 - 26 October 2012
Ellerslie Events Centre, Auckland, 
New Zealand - DEANZ and 
NZATD offer reciprocal members 
rates to events
www.nzatd.org

Open Educational Resources 
(OER) National Symposium
31st August 2012
Sebel, Surry Hills, Sydney. 
9.15am-4.00pm.
h t t p : / / w i k i r e s e a r c h e r . o r g /
O E R _ i n _ A u s t r a l i a /
Symposium_program 

ULearn12
10-12 October 
2012
S K Y C I T Y , 
AucklandConvention 
Centre, Auckland, New Zealand
h t t p : / / u l e a r n . c o re - e d . o r g /
research-paper-guidelines

Distance Education Snippets 

Scouring the world wide web in order to bring you the latest news in 
distance education related events, conferences, seminars, workshops 
and book reviews.  

Keeping 
you 

informed

DEANZ MEMBERSHIP
As a member you will be joining  a 
growing national and international 
d i s t a n c e a n d o p e n l e a r n i n g 
community. 

DEANZ provides you with three 
types of publications a year. These 
include: the Journal of Distance 
Learning, an international, referred, 
high quality journal published 

annually; the DEANZ magazine, 
published quarterly, keeping you up-
to-date with national and local 
activities and developments; and a  
biennial membership directory. 

As a member you will be eligible to 
apply for the DEANZ Award, find 
out first about the DEANZ biennial 
conference and attend various 

DEANZ seminars and workshops 
held annually.

So what are you waiting for, grab 
your nearest and dearest colleagues, 
friends, workmates, clients, and 
spread the word....  it is only $60 for 
individual members!

SIGN UP now @ www.deanz.org.nz

ULearn12

The University of Canterbury 
and CORE Educat ion have 
pleasure in inviting proposals for 
refereed papers or posters for the 
upcoming Ulearn12 Conference to 
be held in Auckland New Zealand 
from 10-12th October 2012. The 
research stream will be on Wed 
Oct 10.

Ulea rn confe rences a t t r ac t 
upwards of 1700-2000 people 
every year.  The audience is varied 

and many participants have been 
involved in the New Zealand 
Ministry of Educat ion ICT 
p r o f e s s i o n a l d e v e l o p m e n t 
programmes which have run for 12 
years and been managed by CORE 
Education.
 
Inaugurated in 2010 the Ulearn 
Research Stream aims to increase 
participation of the tertiary sector, 
particularly teacher educators, who 
are interested in developing and 
researching practice in New 
Zealand schools and teacher 
education. This includes teachers 

and other educators involved in 
research and development and/or 
postgraduate stud. Contributions 
will be thought-provoking, discuss 
significant issues, be forward 
thinking and of interest to the 
largely teacher audience. 

Professor Niki Davis, has agreed 
t o d i r e c t  t h e R e s e a r c h 
Stream. Julie Mackey will lead the 
e d i t i n g o f U l e a r n 1 2 
Proceedings. Nicki Dabner will 
lead the Ulearn12 Referee Panel. 
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